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EXECUTIVE SUMMARY

This study examines the terminal degree graduates: the high
school graduate who does not pursue any type of post secondary
education in the two years following graduatien. Terminal denree
graduates are compared with those who did pursue scme type of
postsecondary education on a variety of backgrournd characteristics,
school characteristics, work experierces, family f--mation
experiences, and other factors. The study uses the base-year
(1982) arnd first follow-—up (1982) of senicrs inm the High School ard

Beyond Study.

Same of the major findings include the following:
==34% of high school graduates are terminal degree graduates. This

propartion is the same as the proportion for 1972 graduates.

=—oaver half of terminal degree graduates have postsecondary education
plans. Over half of those with such plarns plan to obtain voecational
education and one-fourth plan to complete a college or advanced

degree.

-—-mast terminal degree graduates shifted their educational plans

between 1980 and 1982, generally downward.

-=11% of high ability respondents are terminal degree graduates,

down by only 1% since 1972.
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-~termir.al degree graduates come from lower social class backgrourds
than do postsecondary education students, have lower aptitude,
comne from larger families, and are less likeiy to have siblirps

in college.

--terminal degree graduates have lcwer self-concept scores than do post-
secondary education students, experierice less parental and teacher
influence, and have narents who are much less likely to expect their

child to attend ccollege after high scheoeol.

—compared to postsecondary education students, terminal degree
graduates are less likely to be in the academic curriculum in
language courses but more vocational Ccourses, have lower GFAs,
do less homework, become involved in fewer extracurricular acti-

vities, and are more delinquent in school.

-terminal degree graduates are more work aoriented, although they
rate the importarnce of performing important and interesting
wark lower than do postsecondary education students. They do
not differ much from postsecondary education students on the

type of work performed while inm high school.

-in the base-year in 198@, terminal degree graduates were more
likely to plan on a clerical, craftsman, farm, or military
occcupation and less likely to plan on a praofessional occupation

than postsecondary education students.

vii
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-—terminal degree graduates are less likely to rate their scheoois
and teachers highly but are more likely to report feeling
unsafe in their schools than do postsecondary education students.
They wculd like more emphasis on vocational training and

experience in their schoals.

-—terminal degree graduates are more likely to be in high schcols
with a lower percentage of its previous graduates in college

than are postsecorndary education students.

=—parents of terminal degree graduates have lower educational aspi-
rations for their children than do parents of postsecaondary
education students. They also report less influence oun their

childrern and show less approval for their children'’s activities.

-—two years after graduation, terminal degree graduates are more
likely to be employed, work more hours, and earn more than do

postsecondary education students.

-—although terminal degree graduates are somewhat less satisfied with
their jobs than are postsecondary education students, they are more

satisfied with opportunities for promotion.

-—-at the follow-up in 1982, terminal degree graduates were more
likely to be employed in clerical, craftsman, ocperative, service

and labor/farmer occcupations.

viii
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-—by the follow-up in 1982, terminal degree studerts were more likely
than postsecordary education students to be married and to have

children, and they were less likely to be dependent on their

parents.

The findings noted above are controlled for scociceconomic
status. The report alsc presents findinps for factors other than
those noted above. In addition, differe.ces between high ability
and other terminal degree graduate and between terminal degree

graduates with and without postsecordary education plans are

presented.
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CHAPTER 1 Introuuction and Methods

Intrcegductieon

The educational and sociological literature on the ruie of
education in our society reflects a long history of concern with
access to, completion of, and the effects of postsecondary educa-
tion. To a somewhat lesser extent, attention has also been
focused on the causes and consequences of dropping out of high
school., Little research attention has been focused on those who
neither obtain postsecordary education nor drop out of high
schools the terminal depree student. This lack of research is
interesting in light of the fact that the high school diploma
represents a terminal degree for a substantial proportion of high
school graduates. In spite of the fact that many high school
graduates who do not complete or even pursue postsecondary educa-
tion, researchers, educators, and policymakers often assume that
the high school program and diploma are merely prerequisites for
further schooling. This study examines those high school gra-
duates who did not pursue postsecondary education in the two
years following graduation. Three topics are examined: 1) a
descriptive profile of the terminal degree student, 2) a compari-
son between the terminal degree student and the postsecondary
student on a variety of variables, and 3) an examination of the
current labor force status and family arrangements of terminal
degree graduates.

ARdolescence is a critical transition and development period.
It is a period during which adolescents learn about adulthood.

The transition to the adult work world is delayed somewhat for
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those pursuing postsecondary education, while high schocol gradua-
tion frequently marks the transition to the adult work world for
terminal degree student. Herice, their hignh school preonaration
and experiences are particularly important. It is both theoreti-
cally and policy relevarnt to compare the terminal degree student
with the postsecondary education student cn a variety of back-
ground and current status variables.

Research on the terminal degree student will have several
policy implications. The terminal degree student plavys a major
role in United States productivity given their concentraticn in
major industries. Industry leaders have become increasingly
concerned about the capabilities of such graduates. In fact,
many major corporations now offer their own in-hcuse training to
make up for some of the weaknesses in their emplioyees' high
school training. Concern over the knowledge and capabilities of
terminal degree graduates goes beyond employers, as reflected in
the growing nationwide concern with competency test ing. Several
surveys have clearly documented the decline in both the standar-
dized test scores and the capabilities of the high school graduate.
Knowing more about the terminal degree student’s backgrourd and
labor force cutcomes will help inform palicymakers and educatcors
on the adequacy of high schools' performance.

The results of the study will also clarify our understanding
of the link between work experiences in high schocl and terminal
degree status, and will show which work experiences and oriernta-—
tions are linked with the decision not to pursue postsecondary
education. The types of work engaged in while in high school will

also be examined in terms of subsequent terminal degree status.
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Higher education officials will also be interested in the
results, given their increased interest in this porol of potential
students. Institutions of higher education are becoming
increasingly concerned with declining ernrollments, arnd are trying
to recruit more terminal degree students. These officials will be
particularly interested in the analyses comparing the terminal
degree graduate who plans postsecondary education with the terminal
degree person who does not plan further education. The results
will help institutions of higher education modify their existing
programs and develop riew programs to meet the needs of the terminal
degree person.

Finally, the analysis of social, academic, emplnayment
backgrounds, expectations, and family formation patterns will
provide a better understanding of this large segment of the
population. For example, family expectations and experiences will
be of interest to fertility experts and other goverrmerntal
officials. If the results indicate that those with substantial
family obligations are less likely to plan further postsecondary
education, higher education officials may wish to redesign their
offerings ard federal officials may wish to alter financial award
procedures and criteria. Similarly, the special focus on the
highly able could perhaps help high school officials modify their
existing programs or develop new programs to better meet the needs
of these students. In short, the study will be of major
significance for policymakers at many levels, as well as for

researchers.
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Three research issues will be addressed. Research Issue 1
will provide estimates of the proportion of those high scheoeol
graduates who did riot enter college aor vocational school in the two
years following graduatiorn. The educational expectatiors of te-
rminal degree graduates will be compared with the postsecorndary
education group, and the changes in educational expectations bet-
ween 1980 and 1982 will be examined for both groups. In addition,
the educational expectations of high ability respondents will be
compared with remainirioa respondernts. Regsearch lIssue £ will
describe the sccial, academic, and employment backgrounds of those
graduates who did rot pursue formal schooling in the two years
following graduation. Comparisons will again be made between those
whao do and do not intend further schooling, and between hinh
ability and non—high ability respondents. Research Issue 3 will
examine the current labor force status and family arrangements of
these graduates who did not enter postsecondary schocols follawing
high schocl. The results in all three research issues will also be

controlled for socicecornomic gtatus (SES) by examining the results

within the three categories of SES (low, moderate, high).

Methods
HS&B is a national longitudinal study of the cohorts of 1382 high
school seniors and sophomores in the United States; only seniors
were used in this study. Students were selected through a two-
stage probability sample with schooles as the first stage unit and
students as the second stage unit. With the exceptiori of gspecial

strata, schools were selected with probability proportional to
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estimated errollment; 36 senicrs were randomly selected per school.
All eligible seriors were drawn in the sample in those scheools witi
fewer than 36 seniors.

The sample as desigrnated contaired 1,128 schocls from a frame
of 26,095 schools with grades 1@ or 12 or both. The sampling frame
was obtained from the 1978 list of U.S. elementary and secondary
schools of the Curriculum Information Cernter, a private firm. This
list was supplemented by NCES lists of public and private
elementary and secordary schools. Catheolic and public scheools were
part of the regular strataj the Cathclic schools were stratified by
region and the public schools were stratified by region, racial
composition, errollment, and central-city/suburban/rural. The
following special strata were oversampled to allow a sufficient
number of cases for subgroup analyses: alternative schools, public
Cuban Hispanic, Cathelic Cuban Hispanic, other Hispaniec, private
high performance, other private nor-Catholic, and Elack Catnclic.

Of the original sample, 811 schools participated. Herice, zZ04
substitution schools were added; substitution was carried out anly
within strata. No substitution occcurred for students whose parents
refused, who themselves refused, or who were absent on survey day
and make-up day. The sample as realized involved 1,215 schools and
28, 24@ seniors. The first follow-up involved 11,50@ respordents
selected randomly from the base-year sample. Farent data were
gathered from 3,197 parents in 312 schools; both the schools and
the parents were randomly selected. School data were gathered fraom
school officials.

Weights have beer introduced for schools and for students,

which give each school or each student a weight equal to the number
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of scheools or students in the universe of schools or students which
that school or student represents. Weights for schaocls were
caemputed as the product of three factors. Facteor cre was the
inverse of the praobability of selection for the school under the
assumption that it was part of the initial set of selecticrs.
Factor two was the estimated proportion of schocls in the stratum
which were "out of scope." This factor was used in crder to
compensate for the fact that the design specified that replacement
selections were to be made for schools of this type. The third
factor involved the ratio of the number of initially selected
schools in each stratum to the firnal "in sample" schoois from the
stratum. This factor was employed to compensate for the
differential cooperation rates (at the schcol level) across the
various strata, and to adjust the total sample projections to
reflect the total frame rather than only ccocperating schools.
Weights for students consist of the product of the school
weight and a withirn—-school student weight. The withirn-schocl
student weight consists of the number of students ir tae class
represented by this student (the inverse of the probability of
beirg drawn), times the ratic of the number of studerts sampled in
that school divided by the number for whom guestiornaire data were
obt ained. As is the case of the school weight, the second stage
weight involves two underlying factors, compernsaticn for overall
and differertial selectiorn probabilities with respect to the
initially selected sample, and adjustment for bias comnonents
induced by differential response rates. The student weight is the

estimated number of studernts in grade 12 in 1280 of American high

18



schools represented by the studert on whose record the weight
appears. The weighting variable emplcayed was "FUWT" (codebmak
names for all variables will be preserted for ease of reference).

Further information on sampling and weighting can be fournd in the

Ierminal Depree Status Terminal degree status was measured with
the item asking if respondents had enrclled in or taken classes at
any schoal between the time of leaving high school and the end of
February 1982 (FE31). Those missing on this item were deleted, as
were those who indicated that they had not graduated freom high
schocl (FEB). These procedures resulted in a sample size of 12,876
cases.

Ability Differences High ability students were identified by
using the constructed aptitude variable (BYTEST). This raw score
was computed as an average of the non-missing scores for the
reading, mathematics, and vocabulary tests. The top &5 pércent of
the respondents were defined as high ability respondents.

Socioceconomic Status The sociocecoriomic status (SES) caomposite
score has five componerts: father's acccupation (using Duncan SEI
scale), father's education, mother's education, family income, and
& scale of eight household-possession items. Each of the five
components were standardized separately, and then the non-missing
components were averaged to form the raw SES score (BYSES). The

distribution on this variable was cut into thirds faor the SES

analyses reported below.
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Educational Expectations The educational expectations
variables for both the base~year and the follow—up were used (BE26S
and FE12). Both items asked how far in school respondents think
they will get. However, the follocw—-up measure includes a "Doen’t
kpow" category, while the base-year measure dcoces not. Sirnce rearly
16 percent of the responderts selected this category in the follow-
up, the analysis of the stability of educaticnal expectations must
be abproached with some cautiorn. Two other items were usec to
address educational expectations. One item asks if respordcernts
expected to go to college when they were in the rninth grade

(BBRGE8BB) and che other one asked studernts at what age they expected

to finish their full-time education (BRZB1E).

- e T S e G Vi e e M o W S e i Sh O s b et e e (e (e oo e

sex and race (SEX and RACE). S&S and aptitude have beer described
above. The number of siblings was measured with the items askirg
about the number of siblings older and younger and the same age as
the respondent (BBR96A -~ EBBG96E). Responses of "one" or "two ar
more" to the item asking about the riumber of siblings in college
(EB@98) were recoded to "yes" and the remaining responses were
recoded to "other." Handicapped status was measured by a "yes"
response to the items inquiring about handicaps (FE83R - FEB3G) or
by a "yes" response to the item asking if the respondent has a
physical condition limiting the kind or amourt of work to be done
(FEB4).

Orientations Self-concept was meas.red with four items

reflecting a positive attitude towards self (BB2S8A, BRASAC,

Q 8 42()




BR@S8D, and BRAS58H). Locus of control was measured with Foaue items
reflecting the extert to which respordents feel they have carntraol
aver their lives (BBOS8E, BROSEE, BEBO58F, and BEQS585). Family
orientatiorn was measured with three items reflecting the importarce
of a hapoy family life, the importance of living close to parents
and relatives, and the importance of moving away (BR@S7R, ERAS7H,
and BEQ@S7I). Community orientation was measured with three items
reflecting a commitment to the importance of being a leader in the
community, the impcrtarce of giving children better coportunities,
and the importance of living close to parents (RR@S7F, BB@S76, and
BR@S7J). Each composite scale is the average of the standardized
scores of the gquestionnaire items of which it is camposed. Stress
was measured with the item askirg if during the past month the
respondent had felt so sad that he/she wendered if anythirng was
worthwhile (BEQE6Q@); the responses "yes, more than once" and "vyes,
orce" were combined. Finally, the importance of leisure was
measured with BR@S7L; the "very important® category was used.

Significant Others The level of influence of several
poterntial significant others or respordents’ plans for after high
school were used: father, mother, counselor, teachers, ard friends
and relatives of the same age group (EEQ49R - ER@4SE). In
addition, the items asking about father's and mcther’s expectations
for after high school were used (ERB@SQA, BEB@SQR); the '"go to
college” category was the focal catenory.

Scheool Experiences A variety of school experierce variables
were included. High school program (academic, vocational, gereral)

was measured using EBRQG2. Several coursework variables were

included: mathematics (ER@Q4AR), English (EBQ@4E), social studies
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(EB2@4F), science (EBQQ4G), foreign languages (EBQQ4L, ERQQ4D, and
ERQQ4E), arnd vocational (ER@@4J and ERQ@4K). The resporses were
recorded to the riumber of years completed, arnd the f eign larnguages
items were summed as were the vocational courses items. Participa-
tion in remedial English and mathematics were alsc ircluded (ER@1 1A
and BE@11R). The hcmework completed item (BBQ15) was recoded to
"three hours a week or less" and "more than three hours per week".
Two items were included for the extent to which they interfered with
respondent’s education: courses too hard (EBASZA) arnd difficulty in
adjusting to schoel routine (ER@S2E). The response categories were
recoded to "yes" and "not at all". Commitment to educatior was
measured with two items: interest in school (BE@S9C) ard satisfac—
tion with education (BE@S9R). The item asking students if they felt
they have the ability to complete collepe (BB269) was also included,
with the two "yes" categories being combirned.

The number of extracurricular activities erngaged in was summed
for each resporndernt across twelve types of activity (EBA3zZA -
BB232L). Categories two ("participated actively") and three
("participated as leader or officer") were combined as an indicator
of participation before summing. A student delinquency irdex was
comprised of several items. The items and the response categories
used for cumulation include: in sericus trouble with the law
(BBO61AR, "true"), disciplinary problems in schocl (BE@S9R, "true"),
suspension or prabation (BR@S9D, "true"), cut classes occasicnally
(RRQS9E, "true"), and abserit from school (BBQ16, "1l days or
more"). Popularity was assessed with the self-report item (BR@G61D,

"true"). An index of participation in special programs was created

10
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by summing across participation in caocperative educaticr, work
study, Talent Search and CETA (BEB@14A, BRO14E, BEQ14C, and BEQ14H),
Work Characteristics The variables included in this section
reflect work values, orientatiorns, and experiences. A composite
work orientation variable (BEWORK) reflects the importarice of
finding work, having money, and being successful ir work. The
importance of several factors in determining the kind of work
planned was alsc assessed: previous experience, good income,
security, performing work that is important ard interesting,
freedom to make decisions, ard working with frierdly pecple (ERQ63A
- EBRE3F). The "very important" category was the focal category.
Additional items included are whether work is something dore for
the money (BREQ27E), whether work is mare enjoyable than schaool
(BB@27C), and whether work is more impertant tharm school ({BRO27E).
The lowest hourly wage acceptable for work after graduatiocn was
measured with BE229, although the response categories were recoded
to dollar equivalents (1=%1.00, 2=%1.50, etc.). The age at which
responderts expect to start their first regular job was also
included (BRB@BIC). Work status in the last week was measured with
response category two on BB@21. Finally, the age at which
respondents first worked for pay was included (BRQ@18). The type of
work performed while in high school was measured with BRO2435 in
addition to ten types of work performed, the response categories
"not worked for pay" and "other" are also analyzed. QOccupational
aspirations were measured with BE@E2. This variable contairs
fifteen categories, including "homemaker" and two "professional®

categories,
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School Characteristics Several school characteristics were
assessed with the student questionraires. The items orn quality of
instruction and teacher interest in students (BRBAS3C, BRAS3E) were
bath aralyzed by combirning the "good" and "excellert!" catepories.
Students were also asked the item "I dor't feel safe at this
schaol" (BBQS9F) ;3 those responding "true" were the focus of
interest. Seriors were also asked whether they felt that their
schools should have placed more emphasis on academic subjects and
on vocational programs (EB@3SA and EBR3SR), and were also asked if
their schools did not offer enough practical work experience
(EBR235C) and whether their schools provided them with educational
and employmert counseling (EB@35SD and ER@Q3SE). For all these
itens, the "agree strongly" and “agree somewhat'" categories were
combired irntc an "agree" category.

Several school characteristics were a'sn taken from the
school questionnaire. Size was measured with SB2Q2A, with the
respornse categories being recoded to the midpoirt of the size rarpge
per category. The average daily atterdarce item (SEQ@8) was
similarly recoded to the midpoint percentages. Similar procedures
were used for the percentape of graduates in college and the
percentage who dropped out (SEQ11 and SE@14). The number of
counselors (SBA39R) and the per pupil expenditure (SEBRS3E) were
similarly recoded. The type of school (public versus private) was
measured with SB@ASS.

A school delinquency index was constructed from several items:
student absenteeism, students cutting classes, physical conflicts
among students, conflicts between students and teachers, robbery or

theft, vandalism, use of drugs or alcohol, rape or attempted rape,
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student possession of weapons, and verbal abuse of teachers
(SE0S6A, SROS6R, SERASE6 -~ SROS6N). The faur ordiral response
categories were first reversed before summing such that the higher
the score the more delinquercy in the schocl. A school rules irndex
was constructed reflecting the number of rules in various
categories: school grourds closed to students at lunch, hall
Passes required, '"no smoking" rules, rules about student dress,
student membership in secret sccieties prohibited, rules about
display of affection between studerits, rules about materials to be
brought to class, ard rules abcout leaving campus property at lunch
(FS26C - FSz26I). The rules index was incremerted by ore for each
rule found in the school.

Earent Responses Several items were taker from the parent
questiormaire. Two items reflect parental corcern with the
education of their children. One item taps the satisfaction with
their childrer's educatiori (PEB@2), with the focus on the "very
satisfied" category. Parental educational expectations for their
childrer is found in PRE@S, with the focus on combined categories
reflecting two-year collepe or greater. Parents were asked if
their child is a hard worker (FBE11) with the focus on the "a hard
worker'" category. Self-assessed parental influence on child’'s
plans was méasured with PEBR16, with a focus on the "a great deal”
category. The same category was analyzed for frequency of talking
with children about the children’s plars for after high schocol
while still in the twelvth grade (PER17E). A general indicator of
satisfaction with child’s activities is fourd in FPEE18, how the

parent feels about what the child ig doing now; the "approved"

13

Q ' 255




category received the aralytical focus. Preparation for their
children’s future education was measured with PEEZ6C, the amcurt of
morey set aside for future educatiocnal reeds. The categories
reflectirng $3,000 or more were combined irtoe cne category im order
to have a sufficient riumber for analysis. Farental satisfactiocn
with their own education was measured with FEB4@, how they felt
about the amount of educaticn they had received; the "didr't
receive erough" category was emphasized. The total riumber of
dependents of the parent was measured with FEESS. Finally, sirgle

parent family status was determined with FPEE71.

R TL I ARSI AR AL TR TS smmmemre e mm e T e e et e T T e

Work Experiences Several variables were ircluded frem the
follow-up questiormaire or the work experiences since graduation.
Participation in on-the-job training was measured FES@AAR. The
riumber of jJobs held since graduation was cumulated cver FEE4A1,
FE24B1, FE24C1, FE24D1, and FEZ4El. The total number of haours
workec per week was determined from FER24A9, FE24E9, FEE24C9, FEZ4D9.
and FE24E9. The hourly wage was calculated by dividirng the tctal
earriings by the total number of hours worked per week. The items
used to calculate the total earnings were FE24A8S, FE24E8S,
FE24C8S, FE24D8S, and FES4ERS. The percentage emploayed was
determined by using valid responses on the mean hourly wage. The
numper of months employed was determined from the pointer variables
JORJUBR - JDBFEB2. The pointer variables were alsc used iw
determining the other Job experience variables discussed abcve.

Several characteristics of the respondents’ currernt or last

Job were also included. In additicn to the items askivrg if such a
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JOb is more enjoyable than school and encourages good work habits
(FE@SB and FE2SC), the items measuring satisfaction with working
conditions, opportunities for promotion, and opportunities for
developing new skills were also employed (FE26R, FE26B, and FE26C).
The "yes'" re:ponse categories were used for the first two (FEZ2GE
and FE26C), and the "very satisfied" response category was used for
the latter three variables. Several work activity items were also
included: the amount of time spent working with things, doing
Paper work, working with ideas and thinking, and dealing with
people (FE28R - FE28D); the "a great deal" category was used. The
occupation held at follow-hp was determined from the items
identifying the census code of the various occupations held
(FE24AL, FE24B1, FE24C1, FE24D1, and FE24E1). The census code
categories were recoded to "professional/managerial," "sales,"
"clerical,” "craftsman," "operative," "laborer/farmer," and
"service."

Eamily Expectations and Experisnces Several family
expectations were included: age at which respondent expects to get
married, to have a first child, and to live in one's own home or
apartment (BBS81A, BBO81B, and BBO81D). The response categories
were recoded to the ages represented. Marital status at the
follow-up was determined from FESS; the category of interest was
"married." A dependency on parents index was constructed on the
basis of several items. A "yes, primarily upon my parents"
response to FEGE or a yes response to any of the items asking if
the respondent lived with his or her father or other male guardian
or mother or other female guardian were used to indicate dependency

(FE3R - FE3D). Whether or not the respondents had children by the
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follow-up was determined by the FEE2A, with the catejories 1-6
being used to indicate having had children. Expected number of
children wase assessed with FE6El. Finally, two items on spouse
activities were included: whether or not the spouse was employed

(FESERA) and whether or not the spouse was in college (FESEC).

Analytical Technique Used

All values were compared using standard errors derived from the
Balanced Repeated Replicates program in the Statistical Analysis

System. The level of statistical significance employed was .Q@1.
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CHARTER 2 Research Issue 1

This chapter presents the results for Research Issue 1, which is
a descriptive portrayal of the terminal degree student. The propor-
tion of the respondents who are terminal degree graduates is present ~
ed, as are the proportions of this group who have high ability ard
who have postsecondary education plans at the follow-up date. The
educational expectations of both terminal degree and postsecondary
education students are analyzed, including controls for socioceconcmic
status (SES). In addition, the educatiorial expectations of the
terminal depree graduates are examined for changes between 1982 and

1982. Finally, ability differences are examined.

Ierminal Deaorge Status

Terminal degree graduates account for 33.8%#% of the respon-
dents; those who have obtained at least some postsecondary educa-
tion account for 66.2%. Hence, two—thirds of the respondents
have attained some form of postsecondary education within the two
years following graduation. In 1972, the percentage of terminal
degree graduates was nearly identical (33.5%, NLS72 dataj this
and other NLS72 special tabulations are riot reported in tables
and are available from the author). In gpite of increased educa-
tional opportunities, the percentage opting for no post secondary
education in the two years after graduation from high school has
remained constant over the last decade. The NLS72 data can also
be used to indicate the percentage of terminal depgree graduates
who do pursue some form of postsecondary education begirnning in

* For this report, weighted percentages rather than weighted counts
will be presented. There were approximately 3,000,200 graduates in
the high school class of 1980.
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the third or later year after graduation; that percentapge is
35.9%. That is, over one-~third of those not pursuing some type
of postsecondary education within the first two years after
graduation do pursue such education after the first two years.
Hence, aonly 21.5% of the NLS72 cohort remained in a terminal
degree status within the seven follow-up years. These results
show that the vast majority of high school graduates pursue saome
form of postsecondary education, that the proportion for 1980
matches that for 1972, and that most of those who do pursue

post secondary education do so within the first two years after

graduation.

Table 1 presents data on the educational expectatiorns of
both terminal degree praduates and those who have pursued scome
form of postsecondary education . RAs expected, substantial dif-
ferences exist between these two groups regarding their educa-
tional expectations. Nearly all of those who have pursued some
form of postsecondary education report holding postsecondary
education plans. But only about half of the terminal degree
graduates report such plans.

In their senior year, 54.4% of the terminal depree graduates
have postsecondary education plans, while 50. 6% report such plans
two years after high school graduation. The percentage of ter—
minal degree graduates with postsecondary education plarns in 1972
was very similar: 51.4%. NLS72 data alsco show that 47.5% of
terminal degree oraduates with postsecondary education plans and

27. 4% of terminal depree graduates without such plans experiasnced
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deferred enrcllment between the third and severth years following
high school graduation. Hence, even though terminal degree
graduates with plans are much more likely to experience deferred
enrollment than those without plans, over one-fourth of terminal
degree graduates without such plans still experierced deferred
enrollment and less than half of those with plans actually en-
rolled in some type of postsecondary education. These data
supggest that actions do not always follow plans.

Of those terminal degree graduates holding postsecondary
education plans in their senior year, 52.1% plan to pursue some
form of vocational educations 15.7% of the post secorndary educa-
tion group hold such plans. The percentages planning to attain
at least some college but not complete a four-year program are
23.6% for the terminal degree graduates and 17.4% for the post-
secondary education group. The values for those who plan to
attain a four-year college degree are 14.9% and 36. 1% respec-—
tively, and the figures for those planning to attain an advanced
degree are 9. 4% and 30, 8%.

At the follow-up about twe years after high school gradua-
tion, 45.6% of those terminal degree graduates holding post-
secondary education plans plan to pursue some form of vocaticnal
education, compared to 13.8% of the post secondary education
group. The values for those planning some college are £9.9% and
19. 6% respectively; the values for those planniing to pursue a
four-year degree are 17. 1% and 39.8%; and the values for those
planriing to pursue an advanced degree are 7.4% and 26.8%.

As expected, the data show substantial di fferences between

terminal degree graduates those who have already pursued post-
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secondary education regarding the level of education anticipated.
Terminal degree graduates are more likely to plan on scme form of
vocational education, while the postsecondary education group is
more likely to plan ori completing college or arn advarced degree.
However, about one—~fourth of the terminal degree graduates
holding postsecondary education plans plan to attain a college
degree or an advanced depree. The results also show a slipght
decline between the base-~year and the follow—-up in the percentapge
plarming to pursue some form of vocational education and a slight
increase in the percentage planning to pursue some college or a
four—-year college degree. Although the percentage of terminal
degree graduates holding some form of postsecondary education
plans declined slightly between the base-year and the follow-up,
the educational expectations of those still holding such plans
increased in the interim as well.

Table 1 also reports the same statistics for the three SES
groups. SES clearly affects postsecondary education plans.
Herce, at the base~year 45.1% of the low SES terminal degree
graduates hold postsecondary education plans; corresponding
values for the moderate and high SES ngroups are 57.3% and 73. 8%.
Similar statistics for first follow—up are 43.0%, 50.3%, and
79. 1%. The hipher the social class, the more likely terminal
depree graduates are to hold postsecondary education plans.
Interestingly, while the percentage holding such plans declined
between the base-year and the follow—up for the low and moderate
SES groups, the percentage in the high SES proup increased mod-—

erately. High SES termirnal degree graduates are more likely to
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have educational expectations following hiph schacl graduation
than at graduation.

For both the base-year ard follcw-up data, the higher the
SES the less likely the terminal degree graduates are to plarn on
vocational education. For example, at the base-year, 61.8% of
low SES terminal degree graduates holding postsecondary education
plans plan on vocational training while only £3.0% of such per-
sons in the high SES group have such plans. Similarly, the
percentage of terminal degree graduates with post secondary educa-
tion plans who plan to pursue an advanced degree increases drama-
tically as SES increases; 7.1% of base-year low SES terminal
degree graduates hold such plans while £5.8% of high SES terminal
degree graduates hold such plans. Similar increases are found in
the "some college" and the "four-year college" groups, and the
results for the follow-up data parallel those for the base-year
data. In short, the data for SES show that higher SES terminal
degree graduates are more likely to hold post secondary education
plans, and that higher SES terminal degree graduates are more
likely to plan on college or an advanced degree.

Regarding the timing of the decisicn to attend col lege,
25. 8% of terminal degree graduates expected to attend college
while they were in the ninth grade while 66.8% of those who have
pursued some form of postsecondary education expected to attend
college in the ninth grade. Similar large differences exist
across all SES groups. While the percentage of low and moderate
SES terminal degree graduates who expected to attend college in
the ninth grade are similar, (22.5% and 23. 9%, respectively), the

percentage of postsecondary education students planning college
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in the ninth grade rose from 49.0% among low SES respondents to
63. 4% among moderate SES respondents. In the high S&S group, the
percentages planning on cnllege in the ninth grade are higher
than the other SES groups for both the terminal degree graduates
and the postsecondary education respondents (49.1% arnd 81, 3%,
respectively); the postsecondary group scores substantially
higher. Hence, differences exist both by terminal depree status
and by SES.

The age at which terminal degree graduates expect to finish
their education is 19.6, compared to 21.9 for the postsecondary
education group. For both of these groups, the mean age in-
creases slightly across the three SES groups. For example, the
mean ages for low and high SES termirnal degree graduates are 19. 4
and 20.9 respectively, while the corresponding values for the
post secandary education group are 21.5 and 22.4. The iJata shaow
those with postsecondary education expect to bhe in scheool longer
and that the higher the SES, the longer pecple think they will be
in school. These findings corroborate the higher educaticonal
expectations held by higher SES respondents.

Table 2 shows how the educational expectations of terminal
degree graduates and postsecondary education students charged
between 1988 and 1982. In reviewing these changes, it shouid be
noted that "don’t know" was listed as a response category in 1988
but not in 1980. Interestingly, a substantial proportion of
those selecting an educational level in 1982 answered "don't
know" in 1982. The proportions of terminal degree graduates

answering "don’t kriow" are quite similar for the "high school
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graduation, " "vocational-less than two years," ard the

vocat ional-two years or more" categories-26. 0%, 28. 8%, and 28.9%
respectively. Those who selected less than four-year college
categories in 1980 were somewhat more likely to arnswer "don't
know" in 1982; the percentage of "college-less than two years"
respondents was 36. 2% and the percentage of "college—two years or
more" respondents was 33.0% Those with very high educational
aspirations, i.e., those who expected to finish college or to
complete an advanced degree, were somewhat less likely to arswer
"don’t know" in 1982. The percentage for the "finish college"
category is 24.2% and the percentage for the "advarnced degree"
category is 18. 8%.

The percentages of the postsecordary education group wha
answered "don’t know" are noticeably lower than those for ter—
minal degree graduates. At the lowest two categories, the dif-
ferences are less substantial with 22. 4% of the_"high school
graduation" category answering "don't know" and 20. 8% of
"vocational-less than two years" category selecting this re-
sponse. At the higher levels of expectation, hcwever, the post-
secondary education group is substantially less likely to answer
"den’t know." For example, the three college categories are only
one-half to one-third as great; 11.7% of the "college-less than
two years" answered "don't know, " 15.4% of the "college-two years
or more" category selected this response, and only 8.5% of the
"finish college" category selected this response. In short, the
post secondary education students are substantially more cuv-

sistent in their educational expectations.
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These data show that among terminal degree graduates, those with
very high educational expectations are somewhat less likely to become
less sure of their expectations, that those plarming on attending
college for any length of time but not completing a four-year program
are the most likely to become uncertain, and that those with veocation-
al plans or no educational expectations beyond high scheoeol fall
between the two college categories and the two highest categories in
terms of develaping urcertainty. In short, the data suggest that
substantial proportions selecting a level of educational expectations
will answer "don't know" when given the option to do so. The data
also show that even at two years after graduation a substantial
proportion of terminal degree graduates are still somewhat unsure of
their educational expectations.

In summary, the data presented in Table 2 show a remarkable
degree of shifting in the educational expectations held in 1980 and
1982 among both terminal degree graduates and postsecondary education
students. Those terminal degree graduates most likely to retain their
expectations are those in the "high schocol graduation" and "finish
college" categories, and those least likely to retain their selec-
tiones are in the "college-less than two years" category. Fostsecon-
dary education students are more likely to retain their choices, as
reflected in the higher percentage selecting the same category in
both years. These results suggest that those with the highest and
the lowest expectations are the most likely to retain those expecta-
tions, perhaps because these two categories can only maove in one

direction. The data alsc show a considerable degree of uncertainty
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in the educational expectaticons of the terminal degree graduates,
particularly among those planning to atternd but net necessarily

finish college.

Substantial ability differences exist in the prapcrtion of
respondents who are terminal degree graduates. Only 11.@% of
high ability respondents are terminal degree graduates, while
41.1% of the remainirg respondents are terminal degree graduates,
The percentages for NLS72 are very similar: 12. 8% and 41, 7%.
In both time periods, almost 90% of high ability respondents
pursued sﬁme form of postsecondary education. It was noted abave
that 35.3% of the NLS72 terminal degree graduates did pursue
some type of postsecondary education beginning in the third year
after hiph school graduation or later. This value differs com-v
siderably by ability level: 53.5% of high ability terminal
degree graduates and 33.5% of non-high ability terminal degree
graduates experienced deferred enrcllment. These data reaffirm the
direct connection between aptitude and educaticnal attainment in
our scciety.

Table 3 presents the postsecondary education plans at base-
year and first follow-up for terminal degree graduates, by
ability level. The data show that 77.3% of high ability terminal
degree graduates held postsecondary education plans in 1980,
compared to only 51.3% of the remaining terminal degree graduates;
comparable figures for 1982 are 77.9% and 46.7%. Although the
praoportion of high ability students pianning postsecondary educa=-
tion remained stable over the two years, the proportion of non-high
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ability studerts with such plans declined slightly. While these
data show very clear ability differerces, they also show that
approximately one-half of mon-high ability studerts have postsec—
cndary education plans.

Ability differences also exist for the level of education
expected. At base-year, £3.7% of high ability terminal degree
graduates plan on voecatiormal educatior, compared ta S55.7% of
other termirnal degree graduates. Comparable fipures for 1982
are 23.7%4 and 46.9%. About ore-fourth of both high ability and
other ability level terminal degree graduates plan to attain at
least some ccllege in 198G, and about cone-third held such expec—
tations in 198235 neither of these ability differerces are statis—
tically significant. Hawever, &8.8% of high ability terminal
degree graduates plan to attain a four-year college degree,
compared to only 13.28% of other terminal degree respondents;
comparable figures for 1988 are 30.3% and 16.@%. Similar dif-
fererces exist among those expecting an advanced degree. In
1988, 21.6% of the high ability respondents anmticipated arn ad-
vanced dep-ese as compared to only 7.9% of other terminal degree
graduates; comparable figures for 1982 are 14.2% and 7.28%. These
data show clearly that high ability is very directly linked with
educational expectations among terminal deoree praduates. Made-—-
rate or low ability graduates are much more likely to expect
vocational education and high ability praduates are much more
likely to anticipate completing college or an advariced degree.

High ability students are alsc more likely to have college
plans at an earlier age. That is, 54.@% of high ability terminal

degree graduates expected to attend college in the ninth grade,
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while only 22.8% of other terminal degree respondents had such
Plars at that age. Similarly, high ability students expect to
finish their education at a later age, given their higher educa-
ticonal expectations. The mean age at which high ability students
plan to finish their education is 21.3, while the mean age for
other students is 13.4. These data underscore the direct con-
nection between ability level and educational expectations in cur

society.
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CHAPTER 3 Research Isfue &

This chapter campares te~minal degree graduates witn post-
secondary education students on a variety of background, scecial,
academic, arnd work variables. In additicn to overall differerces,
differences within SES groups are also examined. Furthermore
ability differerces are presented, as are the differences between
terminal depree graduates with and without postsecondary education

plars.

o S etr D M U e s e St e e Nese et $90se Shese e 7

The results for the backoround variables are reported in
Table 4., Slightly less than half (47.3%) of terminal deoree
graduates are female, while slightly more than half (53.8%) of
post secondary education students are female. This greater pro-
pensity for postsecondary education students to be female cccurs
in all three SES groups. While the difference is not large, the
data do show that terminal degree graduates are somewhat less
likely to be female. This difference may simply reflect the
dramatic rise in college enrcllments by women in recent years.
Similarly, men may be less likely to enrcoll in postsecondary
educatiorn given the perceived declining economic returns on such
an investment.

Although the difference in percentage black between the two
groups is not statistically significant, terminal degree graduates
are somewhat more likely to be Hispanic than postsecondary educa-
tion students (11.6% versus 7.6%). These data suggest that
Hisparics are somewhat more likely to be terminal degree graduates

than to be in the postsecondary education group. However, the
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results for the three BES groups indicate no statistically signifi-
cant differences| instead, the percentape Hispanic declires as S8
inCreases. In short, it appears that Hispanics are somewhat more
likely to be terminal degree gracuates because they are scmewhat
more likely to be in the low SES category.

Aptitude differences alsc exist between the two groups:
terminal degree graduates score 45.6 while postsecondary educa-
tion students score 52.6. This higher performance holds up
across the three SES subgroups. In short, pursuit of further
education is in part connected with aptitude.

Terminal degree graduates are also more likely to come from
larger familiesy the mean number of siblings is 3.5 compared to
2.9 for postsecondary education students. This difference hcolds
up across the three SES subgroups. Perhaps respondents from
larger families are less likely to be able to afford postsecondary
sducation. Perhaps more important than family size is the presence
of siblings in collepe. These siblings may act as role models and
their presence in college may reflect a family orientation that
emphasizes education. Over one~fifth (21.6%) of terminal degree
graduates have siblings in college, compared to 36.7% of post-
secondary education students; these differences hold up across
the three SES subgroups. These data suggest clearly that respon-
dents with siblings in college are more likely to pursue further
education themselves, supporting the role modeling effect noted
above. Differences on a final background variable -- handicap
status -- are rnot statistically significant.

Ability Differences Table 5 reports the differences between

high ability and other terminal degree graduates on these same
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variables. The results shcw that high ability terminal degree
graduates are substantially less likely to be female (36.6%
versus 49,8%), much less likely to be black (1.5% versus 12.1%4),
and much less likely to be Hispanic (2.1% versus 12.9%). In
additicn, they have much higher SES scores (.22 versus -.38).
Comparisons on aptitude for high ability versus other studerts
are inappropriate since this variable was used to identify hign
ability students.

High ability students come from smaller families (2.2 versus
3.6), although the difference on siblings in ccellepge is not
statistically significant. Finally, the difference between the
two ability groups on handicap status is neither substantively
nor atatistically significant. In summary, high ability terminal
degree graduates are less likely to be female arnd a member of a
minority group, are more likely to come from & high SES back-
ground, and are less likely to come from large families.

Postsecondary Education Plans Table 5 also reports the
differerices between termirial degree graduates witn arnd witnout
postsecondary education plans at the follow-up. The results snow
that terminal degree graduates with postsecondary education plans
are substantially more likely than terminal degree graduates
without such plans to be black (15.8% versus 6.7%), come from
somewhat higher SES backgrounds (-.2@ versus -.45), have somewhat
higher aptitude scores (47.2 versus 44.0), and are more likely to
have siblings in college (27.1% versus 18.2%). The differences
on the remaining background variables are riot statistically sig-

nificant. In short, these data underscore the relatively high
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educational aspirations of blacks and the pernerally higher educa-
tional expectations of higher SES resporndenrts. Aptitude is again
shown to be linked with postsecorndary education plarns. The
possible role modeling effect of siblings in college is also

seen.

Table 4 also shows terminal degree graduates to be more
family oriented than postsecondary education studernts (.025
versus .012) 3 however, this greater propensity is not statisti-
cally significant for any of the SES subgroups. The results for
community orientation are not statistically sigrnificart. The
data for locus of control indicate that postsecondary education
students have a more interrnal locus of cortrel (.025 versus .Q29).
However, this difference applies orily to the moderate SES subgroup;
the results for the cother two SES subgroups are rict statistically
significant. Since the self-concept scale was reverse scored
(i.e.y & high score reflects low sel f-concept), the data imdicate
that the postsecondary education group has a hinpher level of self-
concept (. Q06 versus .@41). This differerce is maintained inm the
upper two SES subgroups. This finding suggests that sel f-concept
may be related to the pursuit of further educatior.

The results for the stress indicator show that terminal
degree graduateé are somewhat more likely to feel stress (66.3%
versus 61.7%) 3 however, the comparisons within the three SES
subgroups shbw no statistically sigrnificant differerces. Re—
garding the importance of leisure, the results show that the

postsecondary education group is more likely to rate leisure as

31 43



very important (73.5% versus 64.5%). This difference is mair-—
taired in the high and low SES subproups. This finding supgests
that pursuit of further education may be linked with such values
as the importarnce of leisure.

Ability Differerces The compariscns on these orientations
for high ability versus other terminal degree graduates are
reported in Table 5. None of the results are statistically
significant. These results suggest that high ability terminal
degree graduates do not differ from other terminal degree gra-
duates on the orientations examined.

Postsecondary Education Plans The comparisons on these
orientations for those terminal degree graduates with and without
postsecondary education plans are also recorded in Table 5. ‘Dnly
ore variable is statistically significant: those holding post-—

seccndary education plans are more likely to stress the impor-—

tance of leisure (69.4% versus 6@.3%).

Table 4 also reports the data for the influence of various
significant others. Turning first to parental influence, the
data show that both fathers and mothers have substantially
greater influence on the postsecondary education group than they
do on the terminal degree graduates (42.0% versus 29.9% for
father's influence, and 47.7% versus 34.7% for mother's
influerce). The analyses for SES show that this greater in-
fluence on the postsecondary education group holds, although
parental influenre for both groups ircreases as SES increases.

Hence, apart from SES, parents are more likely to have influence
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ori the postsecondary education group. Ferhaps this greater re-
ported influence is a product of the children fpursuing a paren-—
tally desired cpticn. That is, parents are generally more likely
to value the pursuit of postsecondary educatiornn than thney are the
attairnment of only a terminal degree.

The results for counselors! influence are riot statistically
significant, although the results for teachters' influence show
that teachers have a greater influernce on the postsecondary
education group (16.0% versus 12.2%). This greater teacher in-
fluernce holds up in the lower two SES subgroups. Since teachers
typically value education, it is reasonable to expect the post-
secondary educatiornn group to report greater teacher influence.
The results for friends! influence are not significant.

The preceedirng indicators of significant others’ influence
reflect aonly the overall level of influence. Two other indi-
cators alsa show the effect of parental expectations. These twa
items are father's and mother's expectations for after high
school activities. The percentage of postsecondary education
students indicating that their fathers expect them to attenrd
college after high school is 74.3%, as compared to 29.3% of the
terminal degree graduates. The percentage of the postsecondary
education group rioting that their mothers expect them to attend
college after high school is 82.6%, while the percentape of
terminal degree graduates noting such expectations is 36.2%.

Both of these differences hold up across the three SES subgroups,
although the percentages rise for both groups across the SES
subgroups. In all cases, mother's expectations are higher than

father’s. In short, Lhese data underscore the importarce of
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parental expectations for errcollment in some Form af nostsecancary
educaticon.

Ability Differerces Table S5 reports the same analyses for
significant cthers for high ability versus cther terminal depree
graduates. Minimal differences exist between high ability and
other termiral degree graduates on parental influerce, counselors!
and teachers’ influence, ard friends' influence. However, the
father’s and mother's expectations for college attendance after high
school are substantially higher for the high ability category (55.7%
versus 26.1% for father's expectations and 6@0.0@% versus 34. 1% for
mother's expectations). In short, hiph ability terminal degree
graduates are no more likely tco be substantially influenced by
significant others, althouph their parents are more likely to expect
them ta attend college.

Postsecondary Education Flans Table S alsc reports the same
analyses for terminal degree graduates with arnd without post-
secorndary education plans. Few differences exist between those
with and withcaut such plans on parerital influernce, counselors'’
and teachers' influence, and frierds' influence. However, the
father's and mother’s expectations for college atterdance after
high schoal are substantially higher for those with postsecondary
education plans (39.9% versus 18.1% for father’s expectations and

47.3% versus 25.0% for mother's expectations). In short, parents

are important in the formation of postsecondary education plars.
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Table & reports on the school experiences of terminal depree

graduates versus postsecondary education students. The data are
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also reported separately for the three SES subgroups. RAs ex~-
pected, substantial differences exist in the percertages in the
academic and vocational curricula. While 44.2% of the post-
secondary education group is in the academic curriculum, only
12.@% of the terminal degree graduates is in this praogram. Simi-
larly, while 32.0% of the terminal degree graduates are in the
vocational program, only 14.9% of the postsecondary education
group are in this program. These results are substarntiated in
the analyses for the SES subgroups, although the percentape in
the academic curriculum rises steadily as SES increases and the
percentage in the vocational curriculum declines.

The postsecondary education group is also cansiderably more
likely to take mathematics, science, and foreign languapes
courses. The mean number of years of mathematics courses com-
pleted is 2.24 versus 1.673 the mean number of years of science
courses compieted is 1.33 versus 1.38; and the mean number of
foreign languages courses completed is 1.06 versus .47. The
postsecondary education group is somewhat more likely to take
English courses (2.93 year:e versus 2.87) and social studies
courses (2.37 years versus 2.24). However, the terminal degree
graduates are mc.e likely .o complete vocational course work
(2. 84 years versus 2..> years). These differences gererally hold
up across the three SES subgroups, al%hough the highest SES
subgroup shows higher completicn rates for the academic courses.
Terminal degree graduates are also more likely to have completed
remedial English (4@.3% versus 24.1%) and remedial mathematics

(41. 3% versus 22.7%). These results also hold up with controls
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for SES, although the percentages iri both programs are substan-—
tially lower for high SES postsecondary educatiori students than
they are for low SES postsecondary education students. Sub-
starntial differences also exist on GFA: terminal degree gra-
duates have a mean BFA of 2.52 versus 2.95 for the postsecordary
education group. These differences hold up across SES subproups.
This performance measure reflects the greater academic commitment
and higher aptitude of the postsecorndary educatiorn group.

The greater academic commitment in the postsecondary edu-
catiori group also shows up in som2? of the other schocol exper-
iences, particularly those pertaining teo academic inveolvement.

For example, 53.8% of the postsecoridary education group completed
3 or more hours of homework per week compared with only 31.1% of
termiral degree graduates. This difference holds up across the
SES subgroups, although the higher the SES the more likely the
postsecandary education students are toa complete this amount of
hamework. Alsc, 44.8% of the pastsecondary education group notes
that their high school courses were too hard, compared with 54. 9%
of the terminal denree graduates. This difference is also sub-
stantiated by the SES subgroups analysis.

Irn the same vein, 25.7% of the postsecondary education group
indicates that it is hard to adjust to the school routine compared to
37.2% of terminal degree pgraduatesy this difference persists across
the SES subpgroups. Of the terminal degree graduates, 60.9% report
being interested in school compared to 8@.9% of the postsecondary
education groupi this analysis is gubstantiated by the SES subgroups

analysis. Similarly, 64.1% of terminal degree graduates report being
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satisfied with their education, compared to 71.5% of the postsecon—
dary educatiorn group. Once agairn, this difference persists across
the SES subgroups.

A firal indicator of academic performance is perceived
ability to complete college. For terminal degree graduates, only
24.8% feel they have the ability to complete college compared toa
6@. 1% of the postsecondary education group. This difference also
is supported by the SES subgroups aralysis, althouph the vercen-
tages of both proups who feel they have the ability to complete
college rises considerably in the highest SES category. In
short, these indicators of academic commitment arnd invaolvement
suggest a very clear pattern of greater commitmert and involve-
ment among the postsecondary education students. This difference
is to be expected given the fact that these students have already
evidence of their greater commitment and involvement.

Irnterestingly, the postsecondary education students are alsoc
more likely to be inveolved in extracurricular activities. These
students participate in a mean of 2.6 activities, compared to
only 1.7 for the terminal degree graduates. This difference
persists in two of the SES subgroups. Also, the terminal degree
graduates score considerably higher on the delirquency index (.87
versus .62), fuwtheﬁ testimony to their lower level commitment to
the educational institution. That is, as students become less
caommitted to the academic demands of the educatioral ingtitution,
they may become more involved in more delinquent activities and
beccme so labeled by schoeol officials. Interestingly, terminal

degree graduates are somewhat less likely to label themselves as
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popular (74.35% versus 80.74). Finally, terminal degree praduates
are more likely to participate in special programs (.49 mean
number versus .Z28): this difference persists in two of the SES
subgroups. Since three of the fouwr soecial propgrams ircluded irn
the index reflect participation in work (cocperative education,
work study and CETA), this difference simply reflects the oreater
involvement of termiral degree graduates in the work force. In
short, not only are terminal degree graduates less academically
integrated, but they alsc are less inteprated in terms of extra-—
curricular activities and perceived popularity.

Ability Differerces Table 7 reports the differences betweenr
high ability versus other termirial degree graduates on the school
experiences analyzed above. As expected, high ability terminal
degree graduates are substantially more likely to be in the
academic curriculum (37.9% versus 11.8%), and substantially less
likely to be in the vocational curriculum (20.6% versus 39.02%).
Similarly, they are more likely to complete several types of
courses. The values for mathematics courses completed are 2.20@
versus 1.623 the values for science courses completed are &.00
versus 1. 325 and for foreign languages they are .97 versus .4:2.
Howevery, high ability students are somewhat less likely to com-
plete vocatioral course work (£.10 versus 2.86). High ability
students also have substantially higher GFA's (2.9 versus Z.49).

High ability students also show greater academic commitment
on the other irdicators. Regarding homework completed, 48.9% of
the high ability terminal degree graduates report completing

three or more hours of homework per week, compared to only &9.8%
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of the others. Also, 34.5% of the high ability subgroup find
their courses to difficult while 56.9% of the others feel this
way. Regarding interest in school, 71.7% of the high ability
students report being interested in school compared to 59, 7% of
the others. Regarding the ability to coemplete college, 57.1% of
the high ability category feels they have this ability compared
to only 20.8% of the others. In addition, high ability students
are substantially less likely tc participate in special programns
(.24 versus .51). The differences on the remaining academic and
nonacademic variables are not statistically significant.

In short, these data suggest that high ability terminal
degree graduates are substantially more academically irclined
than are the other terminal degree graduates . This conclusion
underscores the more gerneral conclusicon noted above linking
academic aptitude to educational expectations and attairment.

Peostsecondary Education Flans Table 7 also reports the
differences between those terminal degree graduates witnh and
without postsecondary education plarns on the school experierices
analyzed above. RAs expected, those with postsecondary education
plans are more likely to be in the academic curriculum (18, 4%
versus 7.3%), and somewhat less likely to be in the voecational
curriculum (29.7% versus 33.9%). They alsc have completed more
mathematics courses (1.84 versus 1.53), mcre scierce courses
(1. 52 versus 1,28), and more foreign languages courses (.65
versus .33). Their greater commitment to academics also appears
in the results for homework: a percentage of those completirng
three or more hours per week is 37.4% versus =5.0%. Similarly,

they are more likely to be interested in school (B4. 7% versus
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57.1%), although they reflect a lower level of satisfactiocn with
their education (59.8% versus 71.9%). Ferhaps this lower level
of satisfaction helps promote further interest in more education.
Rs expected, those with postsecondary education plans are more
likely to feel that they have the ability to complete collepe
(37.2%4 versus 16,0%). Finally, those with such plans are mcre
likely to ernpape in extracurricular activities (1.9 versus 1.6),
and are more likely to consider themselves as popular (78. 7%
versus 71.4%).

In short, these data highlight the greater academic orier-—
tation and commitment amorig those with postsecondary education
plars. The one exception is the item onm satisfaction with their
education. Their greater commitment to education as am insti-
tution is also seen in the results for participation in extra-

curricular activities and popularity.

Table 8 reports the differences betweern termirnal degree

graduates and postsecondary education studernts on a variety of
work characteristics; the table also contains arnalyses by the SES
subgroups. The score or the composite work orientation scale
described in Chapter 1 does not differ statistically significantly
acrass the SES subgroups.

Several differerces also appear in the work values held by
the two groups. For example, 34.7% of the terminal degree gra-
duates rate previous work experience in the area as very important
for selecting an occupation, compared to 3@0.2% of the postsecondary

education students. However, this difference does not attain
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statistical significance in the three SES subgroups. Among terminal
degree graduates, 50.6% rate good income as very important compared
ta 42.8% of the postsecordary education students. While tne direc—
ticr and magnitude of this differerce holds across the three SES
subgroups, it is statistically significant only for the moderate
category.

Regarding the importance of performing important and interest-
ing work, 79.6% of terminal depree praduates rate this as very
impartant while 89. 3% of the postsecondary education group does SOy
this difference holds up across the three SES subgroups. There are
no statistically significant differences on the remaining values of
security, autonomy, and working with pecple. In short, terminal
degree graduates are somewnat more likely to stress previcus ey se-
rience and pood income, while they are somewhat less likely than
the postsecondary education students to emphasize performing impor-
tant and interesting work.

The difference on the item "work just for morey" is rot
statistically significant. However, 60.1% of terminal degree
graduates note that work is more enjoyable than school while only
43.9% of postsecondary educatiorn students note this difference.
This difference occcurs across all three SES subgroups. Simi-
larly, &3.8% of the terminal denree oraduates note that work is
more important than school compared to only 9.3% of the post—
secondary education students. This difference also persists
across the SES categories. These data show gquite clearly the
greater academic commitment of the postsecondary education group

and the greater work involvement of the terminal degree graduates.
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Q few other differences also exist. The lowest haurly wage
acceptable after completing hioh scheocl is slightly higher for
terminal degree graduates ($3.55 versus $3.590) 3 this differerce
is riot maintaired across the three SES subpgroups. Corsisternt
with the analyses rioted above, termiral degree graduates expect
to start their first regular job at a mean of 18.5 years of apge
compared to 2A.6 for the postsecondary education growmos; this
differerce persists acrass the three SES subgroups.

Regarding wenrk experiences, the mear number of hours waorked
rer week for termiral desree graduates is 2.0 versus 19.7 for the
postsecondary education groums this difference persists acroass the
SES subgroups. The percentace who worked the week oreceeainn the
completion of the questicnmaire in 1982 alse differed, witn 53.9%
of the termiral degree praduates ir this status versus S8. 1% of the
postsecorndary education gfoup. However, this difference does rcot
remain with controls for SES. Finally, the age at which respon-
dents first worked does not differ sutbstantially betweer tne two
groups. In short, these data gererally confirm the gPeafer aca-
demic irvalvemenrt of postsecorndary education studernts, and the
greater work involvement of the terminal degree praduates. These
differerces simply reflect the different 1ife experiences of these
two groups of respordents. In terms of their work vaiues, the
terminal degree graduates terd to emphasize income while postse—
condary education studerts terd to emphasize perfcrming impenr-tant
and interesting work.

Ability Differernces Table 9 renorts or the differerces
petweern high ability versus other terminal degree graduates on

the variables analyzed aboave. Several of the differences are
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statisticelly significant. The percentage who rcote that orevious
work experience is a very important value is 24, 4% for hion
ability versus 36.1% for the others. Regarding the pood income
value, 35.4% of the high ability noted it as very important,
compared to S52.2% of the others. Reparding important and ir-
teresting work, the resowctive values are 88. 9% and 79. 1%.
Finally, they differ on the working with pecple vaiuesy S55,.6% of
high ability terminal degree graduates rote this is very imoar-—
tant compared to 67.0% of other terminal degree gracuates. There
were no statistically significant differences on work orien—
tation, and on the security and autonomy work values. In short,
high ability terminal degree graduates de-emphasize orevious
experience and good income and working with peopie and emphasize
the performance of important and interesting worw.

While no statistically significant differences exist for the
"work Just for money" and "work is more enjoyable than schooi®
items, 15.2% of the high ability terminal degree graduates rote
that work is more important than school compared to &4.4% of
other terminal degree graduates, These high ability resporoents
presumably have a greater academic commitment while the other
respondents have a greater work commitment. ARlthough there is no
statistically significant difference in the lowest hourly wape
acceptable after completing high school, the age at which the
respondents expect to start their first regular job dcoces differ
slightly; 19.3 for higph ability versus 18.4 for the cthers.
Apparently high ability students plan to start their first

regular job slightly later due to the greater academic commitment.
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Regarding work experiences, the mean number of hours worked
per week differs slightly§ 19.6 for high ability versus 22.1 for
the others. Althouph rio statistically significant difference
exiats for work status in the week preceedinp the questiormaire,
the aoe at which the respordents first worked for pay does differ
slightly; 13.6 for high ability versus 14.3 for the others. ir
short, these data substantiate the conclusioris noted above, i.e.,
the greater work involvement and commitmenrt amcng non-nigh
ability students and the greater academic commitment amorig the
high ability students.

BEostsecondary Education Flans Table 9 alsoc reports on the
differences betweer those terminal degree graduates witn and
without postsecondary education plaris. Although most variables
show some differences, only two are statistically significant.
Terminal degree graduates with postsecondary education plans
expect & higher hourly wage after high school ($3.6Q0 versus
$3.52)y and they are more likely to start their repular job at a
later age (19.@ versus 18.1). Both these differences reflect the

greater expectations of those with postsecondary education plans

regarding their work experiences.

Table 1@ compares the two groups on the type of work per--
formed while in high school. R review of the table indicates a
generally high degree of similarity betweer the two graups on
most of the job categories. The largest difference is for "store
clerk/sales person," with 15.7% of terminal degree graduates

holding such a jJob compared ta 19.7% of the postsecondary
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education graup. Moast of the other differences are two percentace

points or less.

Occupational Aspirations
Table 11 reports the occupaticnal aspirations held by tne
two groups. The results indicate substantial differences in the
occupaticnal aswvirations heid by these two groups. For a few
categories, the differences are minimal or norexistent. Foe
example, the "sales" category attracts 1.8% of eaca of the twos
groups; "service" attracts S5.@0% of the termiral degree graduates
and 3. 1% of the postsecondary educaticon grouwp; the "proorietor/
owner" category attracts 4.3% of the terminal groun armd 3.8% of
the postsecondary educatiorn group; and 8.5%% of the termiral
degree graduates selected the "techriical" catepory compared to
the 9.5% of the postsecondary educaticn group. Other differences
are more substantial althouph still mcoderate. For example,
"schaal teacher" is selected by 2.0% of the terminal degree
respondernts and 4.39% of the postsecondary education croup;
"protective service" is selected by &.8% of the first oprous and
1.5% of the second group; and S5.6% of the first orcup selected
the "manager/administrator" category while 7.5% of tne second
group selected this category.

The remaining categories showed much greater differerces.
For example, the percentapes for the "clerical" category are
13.7% and 7.8% for the terminal degree graduates and post-
secondary education group respectivelyj; for "craftsman" they are
15.9% and 4.6%; for the "farmer/laborers" category they are 7.8%

and 2.5%; for the "homemaker" catepory they are S.4% and 1,7%;
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for the "military" category they are 3.2% and .9%; for the
"cperative (e.g., machine ooverators)" category they are 5.9% ard
1.2%; and for the "professional 1" category (e.p. riurse, etec.) they
are 14.8% and 33.8%, and for the "professiconal 2" categeory (e.g.
M.D., etc.) they are 3.8% and 16&.0%.

In short, the differerces in the occupational aspirations
held by terminal depgree graduates and postsecordary educatiaon
studernts are reflected in their post-high school activities.
Those who have pursued some form of postsecondary education are
more likely to aspire to an occupation requiring an advarnced
education, such as a professional or managerial occupation, whiie
those who are terminal degree graduates are more lively to aspire
to occupations not requiring an advanced educaticrn, such as
laborer or craftsman/operative or a service or military position.
Irn summary, these data reaffirm the cormection betweer pursuit or
norn—pursuit of postsecondary educaticon and cccupaticonal
aspirations.

Sex Differences Since cccupatiocnal aspirations freouently
vary by sex, the results are alsao reported for males and females
(see Table 11). The data do show noticeable sex differences.
Females are substantially more likely to select the '"clerical,"
"homemaker, " "professional i," "school teacher," and "service"
categories; males are substantially more likely to select the
"craftsman, " "farmer/laborer," "military," "cperative,"
"oroprietor/owner, " "protective service," and "technical.”"” The
remaining categories had sex differerices that were less notice-

able. Many of the differences rioted above betweer terminal

deoree graduates and postsecordary education students are
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maintained within the sexes. For example, althoupgh females are
substantially more likely to select the "elerical" category, in
both sexes terminal degree graduates are alsoc mere likely to
select this category. The greater propensity for terminal tgegree
graduates to select the "craftsman," "farmer/laborer, "
"homemaker, " "military," and "operative," categocries are seen in
both sexes. Similarly, the greater propensity for postsecondary
education students to select the twm prafessicnal categories is
also clearly seen in both sexes. In shurt, the data show sub-
stantial differerces betweer: terminal depree graduates and post-
secondary education students, as well as between males and

females.

Table 12 reports the differences in schoml characteristics
betweer terminal degree graduates and pnostsecondary education
students. The table contains data from both the student
guestionnaire and from the school questionnaire, the data are
reported by SES groups as well. Turning first to some of the
assessment items, 52.8% of the terminal degree graduates rate the
quality of instruction as good or excellent compared to 6. 3% of
the postsecondary education group. This differeﬁce holds within
the SES subgroups, although those from thne highest SES categcory
rate the quality more highly. Regarding teacher interest, 47.9% of
the terminal degree graduates rate it as good or excellent comoared
to 39.7% of the postsecordary education group; this differerce is
maintained in two of the three SES categories. These data suggest

that postsecondary education students are more likely to rate the
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quality of instruction and teacher interest more hiphly, perhaps
given their commitment to academics. Regarding viclence in the
schocls, 11.8% of the terminal degree praduates report not feelinpg
safe compared to only 6.4% of the postsecordary education aroup;
this difference halds in two of the SES subgroups. fRosarently
terminal degree graduates are more likely to be in high schools
with higher levels of viclence, or at least they are more likely to
feel that they are rnot as safe.

Turrning rext to the svecific assessment items, there is no
statistically significant difference in the percentape who agree
that more emphasis should be placed onm academic preparatior.
However, 76.5% of the terminal degree praduates feel that more
emphasis should be placed om vocatioral trainirg, compared to
63.6% of the postsecondary education group. While two of the
three SES subgroups do not have statistically significant cdif-
fererces, the differerices are of approximately the same mapnitude
and direction as the cverall differerce. In short, terminai
graduates are more likely to feel that their high school should
emphasize vocatiornal training to a greater extent, undoubtedly
due to the fact that these students are more likely to immediately
berefit from such training. Similarly, terminal degree graduates
are somewhat more likely to agree that insufficient work experience
was provided in high school (62.6% versus 55.3%)3; although only one
SES group has a statistically significant differerice, the mapnitude
and directiornn of the difference is apparent in all three groups.
This item underscores the impaortance that terminal degree graduates

place on work experience in preparation for their jobs.

48

60



Regarding the provision of counseling services, S5&.6% of the
terminal degree graduates apreed that educatiornal courseling was
pravided compared to 65.28% of the postsecondary educaticon group;
only one of the SES groups is statistically significart, althcugh
the differerices in all three supoort the basiec difference. While
S@. 3% of the terminal degree pracduates agreed that emnloyment
counseling was provided, only 38.5% of the postsecorndary education
feels that way; the differences in the SES subgroups parallel those
roted above. In short, these data suggest that postsecordary
education studerts are more likely to feel that their educational
counseling reeds were met while termiral degree graduates were more
likely to feel that their employment couriseling needs were met.

Turning next to the items from the school questiormaire, the
difference in size is rot statistically significantj neither is
the difference in average daily attendance rates. However, the
percentage of the high schcool’s graduates who «re ir college does
differ, with termiral degree graduates coming from high schools
with a lower proportion (41.7% versus S1.4%); this difference is
maintained across the S8 subgroups. Similarly, termiral degree
graduates are somewhat more likely to come from schoaols with a
slightly higher drop cut rate (9.8% versus 8.1%); this differerce
is maintained only in the high SES subkgroup. They are alsa
slightly more likely to come from high schoals that provide wori
experiernce and occupaticmal training (85.28% versus 82.1%), a
difference found across the SES groups.

Terminal graduates come from higph schoals with slightly fewer
couriselors (a mean of 3.7 versus 4.2), although this diffe.erce

does not attain statistical significarnce in the SES subgroups. Ir
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acddition, the magnituce of the difference dimirishes sunahantially
due to the fact that thne higher 8I8 subgroup nas a mdaeh Yigher
riumber of counselors. Hence, it appears $hat t-e gocial class of
the respondernts is more important than the rumber of high sohoml
counselors.,. A Ffinal statistically significarnt difference is the
percentage coming from a public scheoolj termirnal degree pracuabtes
are somewhat more likely to be in such schools (25, 8% versus
87.2%). Although the magnitude and directicn of t-is oiffererce is
mairtained across the SES subgroups, ornly ore is stetistically
significant. PFer pupil oxpenditures, a mzan delirnguency ssovre, and
an indicatar of the number’ of rules in the schoolis all Fail to
reach statistical significarce.

In shart, these data from the sehool guesticrraire show thatb
terminal degree graduates are socmewhat rore likely to come From
high schools with lower errolliment rates iw college and higher
grop out rates. Their schools arve sore likely to emphasize work
experierce and vocaticnal training, anc are more likely to e
public, although they have a iocwer rumber of ocounselors. T
short, termiral degree graduates tend to come Ffrom high schools
with fewer rescurces. In fact, the per pupil exzenditure ciffers
by abcut $152, but this difference is not statistically sigrificant
giver the size of the standard error.

Ability Differernces Table 13 rencrts anility ciffererces ar
these same characteristics. 0Only two of tne student cuestiormaire
items are statistically significart, and rore of the school ques-—
ticrmaire items are statistically significant. High ability

terminal degree graduates are substantially more likely than other
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terminal degree graduates to rate the quality of instructicr as
goeod or excellent (7@.2% versus 51.5%), and they are substartially
less likely to report that they co not Feel safe (4.%9% versus
11.9%). In addition, 35.3% of high ability termiral degree gra-
duates agree that employment counseling was provided compared to
51.8% of cother respondents. In shert, these data show minimal
differerices between high ability and other terminal degcree gra=-
duates. Those variables with statistically significant differerces
suggest a higher level of guality of instruction for the Mign
ability students paralleled with a lower percentage of those ot
feeling safe. In addition, bigh asility respondernts are suostan-
tially less likely to report tre provision of employrent counseling,
The fact that rione of the school guesticrmraire itemws are

b personal

fis

statistically significantly different sugpeszts th
characteristics distinguish high ahility Ffrom obther fterwinal
degree graduates more tharn do schoal characteristica.

Postsecondary Education Plans Table 13 alsc reports the data
arn those termirnal degree graduates withr and without oastsecondary
education plans on the school characteristics examirned above. Nore
of the items from the studernt questicinaire showed statistically
significant differences. This firndivng supgests that studert percewn-
tions of the quality of their educaticoral experierces is not signi-
ficantly linked to the formation of postsecorcary education plans.
However, several items from the school guestiocnraire do show
statistically significant differences. Students with oosisecondary
education plans are more likely to come from larger schools
(1,364.8 versus 1,126.2). Although statistically significart, the

differerce in average daily attendance rate is small (391.2 versus

51 63



92. 1) R contextual effect of schools appears in the results for
the item reflecting the percertare of gracuates in collepe: those
with postsecondary educationm plans are more likely to come from
schocrls with a higher percentape of praduates in collene (44.7%
versus 39.@%). They alsoc come from schools wita a slightly higner
mean number of courselors (4.@ versus 3.8). This finding supgests
that the preserce of courselors may promote ecducatioral expecta=-
tions among student. Finally, those with poastsecordary education
plans are found in schools with a sligntly higher score on the
delinguency index (17.3 versus 16.6), ard are somewhat less likely
to atterd public schaols (23.8% versus 27.6%).

In short, these data clearly show the effect of several school
guestiormaire items, theredy documerting the potertial effect of
schoaol context on the formation of postsecondary education plans.
Those with such plans are more likely to be in larger schools with
a greater percentage of graduates in college and a higher riumber of
counselors. They are alsco less likely to come from publiec scheools
and more likely to come from schools with a hipher delincuency
sSCOre. Apparently students in private schocls are more likely to
develop postsecondary educatiorn planms, due perhaps to the greater

emphasis on academics found in such schonls.
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Table 14 records the differences in parents’ responses to
several items. Differences are alsc reported by SES. The per-—
centage of parents satisfied with the educaticr of their children
is substantially lower for terminal degree graduates (308.8% versus

41.9%); while the magnitude and direction of this differerce is
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maintaired across the three SES subgroups, it is astatistically
significart in only one. ARs expected, termiral desree graduates
nave parents with substantially lawer educaticral aspirvatbioms For
their children, as indicated irv the percertage who selected the
"two year college or higher" category (37.3% versus 83.3%). This
difference is mairntaired ir tws of the SES subprounes. In short,
these two items suggest that the parents of termiral tdegree gra-
cuetes are substartially less criented to educaticnal aspiratlons
ang educatiornal guality.

There is ro statistically significarnt differerce or the itemn
"child is a hard waorker." However, the percentage of parents
ricting they've had a great deal of influerce on the plang of theiw
childrer differed considerably; £3.7% of terminal degree graduates
and 39.1% of the postsecondary educatior ogroup. Thie differerce is
statistically sipnificart in only cre SES subcroup. Similarly,
parents of terminal degree pgraduates are less likely to indicate
that they taik a great deal with their childrern abmut future plans
(63.8% versus 75.6%). This difference is statistically sigrificant
in only one SES subgroup. Faverts alsc show less approval of theip
childrer's activities for terminal degree graduates (E4.9% versus
89. 4%); this difference exists in two of the SES suboroups. In
short, parents seem to have greater irfluerce on the postsecondary
education group and spend more time talking about their plars.
Ferhaps parents value the pursuit of educatior more than they do
other selections made by their children.

The importarnce of educatior for parerts is alsc seer in the

amount of money they have saved for their children's future
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educaticon,. Farents of terminal degree graduates are substantially
less likely to nave saved cover 3,222 for tnis purpose (23.9% versus
420.35%); this difference holds in two of the three SES subgrouns,
although it is statistically sigrnificant in reitner. The results
for the remaining items—--how they feel about their own ecucation,
the riumber of dependents, and single-parent family status--—are rnot
cstatistically significant.

In short, these data suggest that parents seem to bhe more
attured to arnd emphasize future educatiocn more for Sheir post-
secor.dary educatiorn children tham they do for their terminal degree
children. Farents gererally emphasize further educaticon, and those
children who have sursued suech educatior may simaly have received
and continue to receive greater parental supnori, Fivally, &
number of the statistically sigrnificant fFincdings are mitigated oy
the SES suboroups analyses. This conmclusior incicates that some of
the differerces rnoted may be due to sweial class more gso than to
the factors themselves. Aaparently the social class heckorourd is
as salient or more salient than many of the parerntal Ffacturs exarined.

Ability Differences Table 15 reports the differences between
high ability arnd other termiral degree graduates on these same
items. Only one differerce is statistically significant. Regard-
irg the educatiornal aspiratiors they hald for their ehildren, 74.4%
of the parents of high ability terminal degree oraduates seliect
"two—year college or more" categery compared to only 23.7%4 of
parents of other terminal degree craduates. This item underscores
a corclusion noted above: ability is cormected with pursuit of
furtier educatior. The fact that rore of the aother differerces

were statistically significant suggests that the parents of high



ability termiral degree graduates do not di ffer suhstartially from
the parerts of other terminal degree praduates orn these items,
These data sugyest that socme of the persaral characteristics roted
above may be far more salient.

Postsecordary Education Flans Table 1S alsc reports the
differences between termiral degree graduates with amd withous
postsecondary education plans on the parent-supplied items. Ornce
again, many of the items show naticeable differences, but ocnly ore
is statistically sipnificant. Educational aspirations beld by
parents for their childrern are expectedly higher among the post-
secondary education plans group: S2.6% of the parents of studerts
with such plars expect their children to attain at least a two-year
college degree, compared to only 14.3% of the rmnplans grous.  The
connection between parental aspiraticns and children’s postsecond-
ary education plans is apaiv seer. The fact that riune of the other
differences are statistically significant shows that a variety of
other parental attitudes and characteristics are relatively
unimportant for children’s postsecondary education olans. For
example, such items as freguency of taiking about plans with
children, saving for future education, feelings about their ocwn
level of education, family size, and singl=a-parent family status
seenm relatively unimportant. These findings suggest that charac-

teristics of the children themselves are mere important.
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CHAFRTER 4 Research Issue 3
This chapter compares terminal degree graduates and post-
secondary education students on a variety of work arnd family
exgeriences since high schoal graduation. In addition to the
basic comparisons, the aralyses are also presented for the SES

subgroups.
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Table 1& reports the data for wark experiernces sirce high
schaol. Termirnal degree graduates are corsiderably more likely
to have participated in arn~the—-job training (16. 1% versus 8. 4%) 3
however, this differerce is statistically significant in only cne
of the SES subgroups. Interestingly, the postsecondary education
grocup had a higher mean number cf jobs (2.@ versus 1.8), and this
differerce is maintairned in two of the three SES subgroups.
Ferhaps the postsecondary educaticr respondents have held more
but shorter jobs, perhaps as part of a series of jobs held while
going to scheool. This conclusion is confirmed by the results for
the number of hours worked per week, with terminal degree gra-—
duates werking an average of 42.6 hours and postsecondary edu-—
cation working an average of 33.9 hours. This difference haolds
in twoe of the three SES subgproups. FPerhaps because they are more
likely to work full-time, the mean hourly wage of termiral degree
graduates is slightly higher than the postsecordary education
group ($5.18 versus $4.87); this difference is statistically
significant in two of the three SES subgroups. The percentage
reporting current employment is 75.8% for the terminal degree

graduates and 64. 1% of the postsecondary education groupj; this
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oifference is statistically significant irn twa of the three SES
sibyreunn. There is no difference in the rumber of months -
employed. In shart, these cata wugpest that termiral cegrec
graduates are more likely to be involved in the werk force ard
work & higher riumber of houra at a higher ware.

Table 16 also repcrts tHe data on a rumber of charac-—
teristics of responcdents' current or laast job. Most of these are
statistically significantly different. Not surorisingly, 62.9%
of the termiral degree pradustes report that their job is more
enjoyable than school, compared tc cnly 44.7% of the poigd -
secorndary education proupj the control for SES supports this
concclusion, Termiral degree graduates are slightly more likely
to note that their job enccurages good working habits (87. 4%
versus 84.4%); however, this difference is riot maintained across
the SES subgroups. In addition, the postsecondary educatice
group reports a higher level of satisfacticn with their working
conditions; 32.6% report being very satisfied compared to 25.5%
of the terninal degree graduates. This differerce is statis—
tically significant in two of the three SES subgroups. However,
terminal degree graduates are somewhat more likely to be very
satiasfied with the opportunities for promotion in their Jobs
(22. 7% versus 18.0%); only one of the SES subpgroups has a statis-—
tically significant difference. The difference betweer the two
groups on satisfaction with opporturiities for developing skills
is not statistically significant.

The last four items in Table i6 report on the type of
activity involved. Whereas 50.2% of the terminal degree gra-

duates work with things, 42.7% of the postsecondary education
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groun doesy while the magnitude and the cdirection of thnis dif-
ference are maintained acrcss the SES subproups, anly one suin-
group has & statistically significant difference. The pey-—
formarce of paperwork does rot differ across the main two oroups.
However, termirnal degree graduates report somewhat more fre-
guently that they work with ideas (29.92%4 versus SE8.E%); while the
magnitude and direction of this difference are maintained across
the SES subgroups, only cre subgroup is statistically sig-
nificant. Finally, termirnal cegree graduates are slightly less
likely to work with people (E£3.9% versus 75.4%). Once again,
enly ore of the SES subgroups has a statistically significant
differerce. In shart, these data suggest that terminal dearee
graduates find work more attractive than tney do schoml, un-
doubtediy a reflecticn of the career path choices they have made.
Terminal degree graduates are somewhat less satisfied with theinr
working conditions, although they are scmewhat more satisfied
with copcrtunities for promotiorn. This latter corclusion may
simply reflect the full-time nature cof their Jebs, which ger-—
erally inveolve greater promotion potertial. Terminal degree
graduates are alsc somewhat more likely to report working with
things and ideas and scmewhat less likely to reaort working withn
pecple.

Sex Differences Since work experiences freguertly differ by
sex, the analyses discussed above were also controlled for sex.
The results are reported in Table 17. Several of the differences

noted above hold up with controls for sex. For both sexes,

terminal depree graduates are more likely to have ccmpleted ar—
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the=-job training (15.2% versus 7.5%4 for males and 17.0% versus
9.2% for females), to have held a lower mearn number of Jobs (1.8
versus 2.0 for males and 1.7 versus 2.8 for females), arnd nhave
worked & greater mean number of hours per week (45.5 versus 35.6
far males and 38.9 versus 32.4 for vemales). RAmong males only,
terminal degree graduates are more likely to have been emoloyed
(84. 2% versus 63.7%), while the difference for fewales is rot
significant. In addition, while tnere is no significant dif-
ference in the mean rumber of months uremployed for males, female
terminal degree graduates have had a& higher rumber of maonths
unemployed (2.7 versus 2.8). In shart, these data urderscore
some of the differences roted above, while cutlining a few sex
dif ferences.

Table 17 alsc repcorts the sex differerces for tne charac-—
teristics of the current or last job. Only three of the dif-
ferences noted at the zero—order level hold uwup with controls for
sex: work is more enjoyable than school (65. 1% ver us 45.0% for
males and 60.2% versus 44.5% for females), satisfaction with
oppaortunities for promotion (23.6% versus 19, 4% for males and
21.7% versus 16.9%4 for females), and working with ideas (32.4%
versus 24, 4% for males and 27. 1% versus 20.4% for females).
These data indicate that regardless of sex, terminal degree
graduates are more likely to find their work more enjoyable than
school, they are more likely to be satisfied with opportunities
for promotion, and they are more likely to work with ideas.
Among females, terminal degree graduates are somewhat less likely
to be working with people (73.6% versus 80.9%). Among males

only, terminal degree graduates are more likely to state that
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their Job encouwrages good work habits (86.6% versus 2. 3%), they
are less likeiy to be satisfied with their working conditiorns
(21.7% versus 32.8%), they are more likely to be satisfied with
the cpportunity for developing skills (32.9% versus 28.4%), and
they are more likely to be werking with things (56.7% versus
47.1%) . In short, many of the zero-order differerces ricted above
are maintaired, although a few of the differences pertain tc crily
one sex. In addition, the overall differences between the male
and female respornses are rot substantial.

Ability Differernces Table 18 reports the differerces bet-
weeri high ability ard other terminal degree graduates on the wark
experiences variables analyzed abave. Interestingly, there are
no statistically sigrificant differences between these two
groups. Apparently, high ability terminal degree graduates have
very few, if any, work experierices distinct frcm other
respondents.

Postsecorndary Education Flans Table 18 alsc reports the
differerces between terminal degree graduates who have and do riot
have postsecondary education plans. While a number of the
variables show noticeable differences, orly four are statis-
tically significant. Those terminal degree graduates with post-
secondary education plans have held a slightly greater number of
Jobs (1.84 versus 1.64), which may reflect the greater likelihcod
of halding several jobs for a shoarter amount of time while in
school. None of the other work experiences items were statis-—

tically significant. Regarding the characteristics of their

currernt or last job, those with postsecondary education plans are
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less likely to note that their jub is more enjoyable thanm school
(54, 9% versus 68.6%). This difference simoly reflects theinr
greater commitmernt to further education. In their obs, they arc
more likely to perform paperwork (27.4% versus 19, 7%4), arnd to
work with people (67.7% versus 59.2%). These latter two findirps
suggest a more professicrnal type of cccupation held, urndoubtedly

a refiection of the higher level of educaticr attaired.

Fee e e ememem  Sreh  mect S BRI

Table 19 reports the ceccupations held by terminal degree
graduates and postsecordary education respondents at the time of
the follow-up. Noticeable differerces exist in all seven oc—
cupaticnal categories. While 3.9% of the terminal degree pra-—
duates reported the "professional/managerial®” category, 6.3% of
the postsecondary education group did sc. Urdoubtediy this dif-
fererce reflects the advariced educatiorn requirements of mary of
these occupatiors. While S5.9% of the terminal degree praduates
repcrted "sales," 10.4% of the postsecordary educaticrn group did
sc. Similarly, while &&8. 1% of the terminal degree praduates
selected "clerical," 38.1% of the postsecondary education group
did sc. The postsecondary education group is more likely to work
in a sales or clerical cccupation; perhaps mary of these cccupa-
tions now require at least scme college. As expected, terminal
degree graduates are more likely to work in the "craftsmarn, "
"operative," and the "laborer/farmer" categories (18,7% versus
7.8%, 17.7% versus €.4%, and 14.0% versus 9.3% respectively).

Finally, the postsecondary education group is more likely to work

in the "service" category (27.7% versus 17.7%).
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These data highlight clear distinctions in the occcupational
pursuits of the two groups. The postsecorndary educaticn groun is
much more likely to work in the professiconal/managerial,
sales/clerical, or service cccupations; termirial degree praduates
are more likely to select arn cccupation involving marual labor.
These cccupatiornal pursuits reaffirm the cormection between edu-—
cation and cccupation in our society.

Sex Differences Table 139 also reports the differences bet-
ween the two groups for males arnd females. The preater pro-—
pensity for postsecondary education studerts to work in profes-—
sional /managerial, sales, clerical, and service cccupatiorns is
seeri in both sexes. The preater propensity for terminal degree
graduates to work in the craftsman and cperative occcupaticns is
also seen in both sexes. The percentages workinmg in laborer/
farmer occupatiors differ by sexji for males, termiral degree
graduates are more likely to be ir this ceccupatiorn (23. ~ sers.s
18.2%), while amcng females terminal degree grac .tes t" : differ-
erce is negligible. While the data continuwe to ehow surstantial
differerces between the terminal depgree graduate- ard tf post—
secondary educationm group, rioticeable sex differe e« also exist.
Females are substartially less likely to work in professional /-
manaperial, craftsman, cperative, and labirer/farmer cccupaltions
thar are males; females are substanmtially more likely to work in
clerire: and service cccupations. These differences substantiate

the terwercy for males to select higher status occupations.
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Table 2@ reports on several family expectaticons “=1d in 198Q2
and experiences reported in 1982 by terminal degree ard post-
secondary education students. Comparisons are alss nade on
social class. The expectatiorns were all measured . the age at
which the respondents expected to complete the particular family-
related activity. As expected, the terminal degruow group is more
likely to expect getting married at an earlier ape (28.1 years of
age versus 23.5). They are also more likely to nxpect a child
sooner (24.@ years of age versus 25.4). Finally, they are alsno
more likely to expect living in their owrn home or epartmery
earlier (19.8 years of ape versus 21.8). All of these 4 f-
ferences are maintained across the SES subgroups.

Terminal degree crraduates are far more likely t- be married
by the first follow-up in 1982 (21.9% versus 5.79%); this dif-
ference is maintained across the SES subgroups, similarly, they
are less likely to still be dependent upon their parents (27.7%
versus 61.08%4); this difference is alsa apparent in the three SES
subgroups, although higher SES respondernts in both groups are
more likely to be &ependent upor their narents. Terminal denree
graduates are alsc more likely to have cnildren (11.9% versus
3.0%); this differerce is alsc apparent in two of the three SES
subgroups. Interestingly, the rumber of chi'dren expected by
tern.nal degree graduates is somewhat below that of the post-
secondary educaticn group (2.2 versus Se4)3 althouph the direc-
tion and magnitude of this difference are maintained in the SES
controls analysis, orly one of the three groups is statistically

significant. There is no statistically significant differerce
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between the two groups regarding the emploayment status of their
spouses, .lthough terminal degree graduates are substantially
less likely to have a spouse in college (2.1% versus 12.9%). The
differences in two of the three subgroups are statistically
significant, and the percerntape of the postsecondary education
group with a spouse in college increases dramatically from 3.5%
at the lcwest SES ievel to £7.1% at the highest SES level. The
percertage of termiral degree graduates with a socuse irn ccollege
remains guite stable at urnder 4%.

In short, these data portray a greater level of family
commitment and involvemert among termirnal degree graduates. In
addition, they are more likely to be irdependent of their
parents.

Sex Differences Table 21 reports the differences discussed
above separately for males and females. The differerces noted at
the zerc-order level were maintained within both sexes for the
three expectations variables. That is, both males and females
who are terminal degree graduates are more likely to expect to
get married scconer, have children sooner, and live in their own
‘. r or apartment sconer. The greater propensity for terminal
degree pgraduates to be married also is found in both sexes (13. 4%
versus 3.8% for males and 31.5% versus 7.6% for females); females
are substantially more likely to be married, especially terminal
degree graduates. Negligible sex differerces exist for depen-—
dency on parents. For both sexes, termiral degree graduates are

fir less likely to be dependernt on their parents (28.6% versus

61.8% for males arnd 26.6% versus 60.2% for females).
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Females are far more likely to have childrern tharn males,
althouph for both sexes terminal degree graduates are also much
more likely to have children (6.8% versus &.5% for males and
19. 7% versus 3.7% for females). Like the zerc—order differerce,
female terminal degree graduates expect slightly fewer chnildren
(2.3 versus &.4); the difference for males is rnot significant.
While havirng a spouse employed does not differ significantly in
either sex, females are substantially more likely to report
having a soouse employed. Finally, for both sexes the termiral
depree praduates are substantially less likely tco have a spouse
in ccllege, although only the differerce among females is signi-—
ficant (2.3% versus 1&.7%). In short, the data show that ter-
minal degree graduates expect and have earlier family commitments
than do postsecondary education students and that females expect
and have earlier family commitmerts tharn males. Sex makes little
differerce for deperndency status.

Ability Differences Table &2 reports the differences bet-—
ween high ability and other terminal degree graduates orn the
family expectations and experierices discussed abave. Only a few
of the differences are statistically significant, and ever in
those cases the differences are ncot substantial. The age at
which respondents expect to get married is slightly higher faor
high ability respondents (22.8 years of age versus &2. @), and the
age at which the first child is expected is alsc somewhat higher
(24.8 years of ape versus £2.9). Apparently high ability ter-
minal degree graduates have family planms that inveolve waiting
slightly longer than do other students. Chapter 2 reported on

the differerces in postsecondary education plans held by high
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ability and othar %Yerminal degree graduates, and indicated that
high ability terminal degree graduates are more likely to have
such postsecondary aducation plans. Holding such plans may also
encourage these recspundents to also delay the beginmirng of their
families.

Interestingly, high ability terminal degree graduates expect

slightly more children “han do other respondents (2.6 versus

o

-2). Alsc, high ability termnirnal degree graduates are scmewhat
less likely to have a spous@ in college (@% versus 3.1%). in
short, these ability level analyses show only a few dif ferernces,
and these differences are riot larce. Therefore, termiral degree
graduates are likely to have the family expectatiors and exper-
iences discussed above regardless of ability level.
Postsecondary Education Plans Table &2 alsa reports the
differences between those terminal depree graduates with and
without postsecondary education plans on the family expectaticonms
and experiences noted above. All three of the expectatiorns are
statistically significant. Those with postsecondary education
plans expect to get married later (22.7 years old versus 21.7),
to have their first child later (24.4 versus &3.6), ;nd to live
in their own home or apartment later (22.1 versus 19.6). These
delayed expectations simply reflect the time required to attain
their postsecondary education plans. Only ore of the experierces
items is statistically significant: those with postsecondary
education plans are less likely to be married (18.1% versus

27.@%). Apain, this differerice reflects the delayirg effect of

pursuing postsecondary educatior. The lack of differerces on the
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other items shows that such factors as deperdency orn parerts,
having children, and havirg a spcuse employed or in collepe are

less relevant for respordents!? post secandary education plans.
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CHARPTER & Conclusions and Folicy Implicatiors

This chapter reviews the major corclusicons of the study and
cutlires some of the policy implicatiors fo varicus audierces.

The three research issues will be addressed swparately.

— T e e e e e et e e S s

The results show that about one-third of high school graduates
remain terminal degree graduates two years after graduation arnd that
about two—thirds have attaired some form of postsecordary education
in that time pericd. Given the emphasis on access to postseccrndary
education in our society, this relatively high percentage substan-
tiates such access. Also, the proportion of terminal degree gra-
duates has remained constant over the last decade. With the growth
of various types of postsecondary educational irstitutions in that
same time period, this stability in the prcoortion of termiral
degree graduates suggests that about cne-third of high schoel gra-
duates will choose not to pursue additioral education within the
first two years after graduation in snite of greater access to such
educaticr.

The fact that at : half of termivmal degree graduates hold
plarns for postsecondary education suggests that a large pocl of
potential students exists for postsecondary educatior institutiors.
In fact, results from NLS7Z show that cover ore—-third of terminal
degree graduates do, in fact, pursue sume type of postsecoidary
education beginning in the third year after high school graduaticon
or later. Given this substantial progportion of delayed enrollment,
postsecondary education institutions may wish to direct more of

their attention to meet the needs of these students. Most of those
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terminal degree graduates with postsecondary educatior plans intend
to pursue veoecational education. These data suggest a relatively
larye market for vocaticrnal education ingtitutions. They alsw show
a desire for vocatioral education which may be capitalized upen by
the nation’'s major industries; perhans such industries will increa-
singly offer their own forms of vocational educaticor.

The data also show that the decision to attend ccllege occurs
relatively early; almost three times as many postseccondary education
stucents held such plans ir. the ninth grade than termiral degree
graduates. These data sugpest that any efforts made tc help stu-
dents clarify their educational plans sheould occecur relatively early.
The analysis of changes in educatienal expectations between 1280,
the year of high schaol graduation, and 1982 among termiral degree
graduates revealed a relatively high proportion of students still
uricertain of their plarns in 198235 this urcertainty is particularly
praoncunced among those plarming to atternd but not necessarily finish
col lege. With the exceptiori of the "advarnced degree" categcry, the
propoartion uncertain in the remaining catepories exceeds ore—fourth,
In addition, the properticn of students halding the same expecta-—
tions in both years ranged from about five to S@%4. These data
suggest a relatively high degree of uncertainty ard changeability in
terminal degree graduates' educaticonal plans. The implication far
schoal personnel may be to coffer additional counseling and trairing
sessions or the options available and the relative costs and bhere-
fits of each option.

High ability studernts are far less likely to be terminal

degree graduates than are aother respondc~ts; almost four times as
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mary norn—nigh ability students are te-u.nal degree praduates as are
high ability studemts. Nevertheless, corie-ternth of hign ability
students are terminal degree graduates. These vaiues clocsely resem-—
ble those for 1972. While the percentages are relatively low, tnese
results show that a substantial rnumber of highly taliented high
school pgraduates Jo not pursue some form of postsecondary education,
at least not within two years of graduatiorn. The NLS72 data do
show, however, that cover half of high ability terminal degree gra-—
duates do experiernce delayed ernrcllmert, compared to only one-third
of non—-high ability termiral degree graduates. Some arnalysts may be
concerned with this non-utilization of talent, arad thz implication
for policy makers may be to develop more special programs for the
high ability in high school so that they become more aware of thear
skills and options. High ability termirnal degree graduates are
fairly evenly distributed aeross the four types of educational
expectatiors (voecational, some college, four-—~year collegz, and
advariced degree), while over half of the cother termiral degree ara-
duates expeet to pursue voecational educatior.

I summary, the results for Research Issue 1 reflect a high
level of participation in postsecordary educatiorn, a relatively high
level of interest in further education amorng termival degree gra-
duates, a rnoticeable shifting and urcertainty in educatiornal expec-
tations, ard distirnect ability differerces. The pereral policy
implication is for school personmel at both the high school and
postsecordary education levels to offer more counseling and special
pragrams targeted at specific student subpgroups arnd desigrned to

enhance students® awareress of their skills and capabilities.
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Research Issve &

Reckaround and Qther Fecivia Research Issue & comoares
terminal degree graduates with postsecondary educatior students on
a variety of background, social, academic, ard work variables.
Females are a!izhtly urderrepresented among terminal degree pra-
duaten and slightly overrepresonted among the postsecondary educa-—
tion group. Thise difference undoubtedly reflects the drumatic rise
+n college attendance among females, a reflection of a decade of
expanding opportunities for women. Those frem lower SZS backgrounds
are also more likely to be termiral degree graduates. A policy
response® to these findings may be to explore postsecorndary education
options with those from lower SES backprounds at an early age.

Buch students might be exposed in high school or earlier to concewm-—
tratec counseling efforts vesigned to increase their awareness of
postsecondary education ootions. The linkage fourd between naving
siblings in college and having pursued postsecondary ecucation
underscores the importance of role mocdeling and family commitment
to education.

Although postsecondary education studerts have somewhat higher
aptitude scores, they are not substantially higher. This moderate
difference suggests that other factors may additionally account for
the pursuit of postsecondary education. High school students could
be reminded that a moderate aptitude score will not necessarily
preclude them from successful pursuit of postsecondary education.
This eanalysis also demonstreted the importance of self-concent fo-
pursuit of postsecondary educations efforts made at the school level
to enhance self-concept should have a positive effect cn further

edicational pursuit.
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The data on significant others’ influence highlights the cer-—
tral role parents play inm the pursuit of postsecondary education.
The data alsc reveal a noticeable effect of teachers’ influernce,
underscoring the important role that individual teachers carn play in
ercauraging students to develop and attain their educational expec-
taticns.

The ability level analyses indicate that high ability terminal
degree graduates are less likely to be female, less likely to be
black and Hispanic, and have higher SES scores. They are alsao more
likely to have parents holding high educational expectations for
them. In additior, those terminal degree graduates with postsecor-
dary education plans are more likely to be black, «f higher SES
backgrceund, with higher aptitude scores, and in families with
siblirgs in college. Parerntal expectations are also substantially
higher. These results show that individual background variables are
important for distinguishing those with postsecondary education
plans from those without and those who are high aoility from those
who are rot.

Schocl Experiernces Almost all the school experience items
differ for terminal degree graduates versus the postsecordary educa-
tion group. The terminal degree pgraduates score substantially lower
on almost all indicators of academic performance and commitment.

For example, they are less likely to be in the academic program,
they complete fewer courses in the academic areas, their GCPA'’s are
lower and they perform less homework, and they are less interested
in school. If #ncreasing the percentage of terninal degree gra-
duates who pursue postsecondary education is of policy relevance,
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these data indicate cleariy that orne of the best stratecies would be
the improvement of these students' academic potertial and commit-—
ment. The ability level arialyses alsco show substantial differerces
on these school exoeriences; high ability terminal degree graduates
show substantially greater academic commitwment and performarnce thar
other terminal degree graduates. The arnalysis of termirnal degree
oraduates with and without postsecorndary education plars also urnder-
scores the importance of several of these academic performarce and
commitment items.

Work Characteristics Terminal degree praduates are cor-
siderably more likely to be work oriented arc to emphasize such
thirgs as income arnd imoortance of work in the selecticor of an
cccupation. They also see work as considerably more engoyable and
important thar schocl. While in high school, these studerts work
more hours. These data suggest that those students who later become
terminal degree praduates are more work committed while still in
high scheool. Ore peolicy implicatiorn of these findings may be that
students should be provided with information arnd counseling that
makes them more aware of their work arierntaticns and specific work
values. Such actior may enable studerts to make choices reparding
past-high school activities that are conscnant with thneir orientations.

In comparison to other respordents, hich ability respondents
are less likely to stress good income and previous experierce and
working with people and are more likely to stress performing impeor-—
tant and interesting work. In addition, work is less importarnt for
them than school and they work fewer hours. In short, high ability
termirnal degree graduates are somewhat less involved in work and are

more likely to stress the performance of im, srtant and interesting
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work as a central value. Terminal degree graduates with ard without
postsecondary education plans do not differ noticeanly on these work
characteristics.

Regarding the type or work performed while in nigh cchaol, the
results show a remarkable degree of similarity betw terminal
degree graduates and tne postsecordary education group. Terminal
degree graduates are slightly less likely to have held a sales or
food service position. The averall similarity supggests that most
high school students select whatever work is availab.e ard o= mot
necessarily select work in terms of their future goals. Sowever,
substarntial differernces exist in tne cccupational a=spiraticns held
by these two groups. For example, terminal degree graduates are
about twice as likely to asoire to a clerical cccupaticon, a crafts-—
marn type cccupaticon, or a farmer/latorer type ocounation. The
postsecondary education students are much more likely to select a
prafessional occupatior. In short, oost-hignh school activities
reflect praduates’ occupational aspirations.

Schogl Characteristics While almost all the school charac—
teristics or the sturent guesticormaire show substarmtial differences
between the two groups, only a few of these hold up under cortrols
for SES. Terminal degree graduatas rate the quality of instruction
and teacher interest substantially ‘ower and are considerably more
likely to not feel safe in their schools. Regarding scheool ques-—
tiormaire items, terminal degree graduates are less likely to be in
high schocls where a high percentape of graduates oo to college, and

are somewhat more likely to be in high schools with a higher drooout

rate. Their high schocols also are somewhat more likely to provide
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work experience and cccupaticral trainirg. From a policy stand-
point, attention might be paid to the quality of irmstruction and
teacher interest items, with the data sugpesting that inproved
quality and interest may heighten students’ involvemernt in postse—
condary education. Finally, terminal degree pgraduates are more
likely to come from high schocls with a lower percentage of its
graduates in college.

Regarding ability level differerces, high ability graduates
are more likely to rate the gquality of inmstruction higher ard are
less likely to note the provisiorn of employmert courseling. In
comparison to terminal degree pgraduates without postsecordary
education plans, those terminal degree graduates with such plans
come from larger schools, fram schools with more graduates in
college, with more counselors, and they are less likely to come
from the public schools. These data show the importarnce of several
school context variables for holding postsecorndary educaticn plans
amoeng terminal depree graduates.

Parent Responses Ornly two of the parent items shew differ-
ernces that are maintained across the SES subgroups; parents of
terminal degree graduates hold lower educaticnal aspiraticns for
their children and they are less likely to approve of their child’s
current activities. BHoth these items indicate that parents gereral-
ly value postsecondary education for their children. The analysis
of high ability versus other terminal degree graduates urcovered
only one difference: the parents of high ability graduates hold
considerably higher educational aspirations for their children; this
is also the only difference to emerge iv the analysis of terminal

degree gréduates with and without postsecondary education plans.




Once again, the certral role of parental educaticnal aspirations is
highlighted. Folicy implications of these findings might include
invelving parents more in the schoml-home partrership that schools
frequertly stress. FPerhaps school persorrnel could hold sessions for
parerts of potential termiral degree graduates to make them more
aware of the postsecondary education cptions of their children as

well as to inform them what the school has to offer such stucents.

Work Experiences The analyses cutline the greater work
involvemert of terminal degree graduates. They are more likely to
have participated in on—-the-job training, they work more hours per
week, they have a higher haurly wapge, and they arae more likely to be
emplaoyed. The fact that some of these differences are not larger is
testimony to the fact that a substantial proporticn of the post—
secondary education group is employed. Many studernts in cnllege
alsc hald at least part-time jobs. Although sigrnificant differences
exist between the two groups cn a number of features of current Job,
cniy a few hold up with controls for SES. Terminal degree graduates
see their jJob as considerably more enjoyable thar schcaal, but are
somewhat less satisfied with their working conditicns. Nz sigrifi-—
cant ability level differences exist. The arialysis of terminal
degree graduates with ard without postsecorndary education plans show
those with such plans to have a slightly higher rnumber of Jobss they
alsc are somewhat less likely to see their jobs as more eijoyable
than schorrl, they are more likely to be performing paperwark, and
they are more likely to be working with people. All of these re-

sults show terminal degree graduates to be more work committed,
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although thase with educational aspiraticns perform slightliy differ-—
ent types of work and are less likely to see work as more enjoyable
tharn school.

Terminal degree graduates pursue very different types of Jobs
i.s well. They are less likely to work in a professiornal or manape-
rial position, a sales position, a clerical position, o a service
positiong they are more likely to work in a craftsmarn, =oerative or
laborer/farmer position. These selections are undoubtedly linked
with their lack of plans toc pursue some form of postsecondary @duca—
tiom.

Family Expectations and Experiences Terminal degree gra-
duates expect to get married socrer, have their fivst child SooviEr,
and be in their own residence soorer than oostsecondary education
students. They are also corsideradly more likely to be marvied,
less likely to be dependent on their parernts, arnd more likely to
have children. These data portray a earlier level of family forma-—
tion, commitmwent, and involvemert amorng terminal degree graduates.
Their greataer family commitments may preclude the pursuit of further
educatian. In fact, the aralysis of termiral degree graduates with
anc without postsecondary education plans sheows that tacse halding
such plans expect to get married later, have their first child
later, and be in their own residernce later. They ore also less
likely to be married. The linkage between family formaticn and the
pursuit of postseccndary education is agaivw highlighted.

Hiigh ability terminal degree graduates are also likely to
axpect these family activities at a later age, perhaps because they

are more likely to have pastsecordary education plans. The policy
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implicaticrne of these findings may be to sernsitize high schaool
students 4o the circumscribing effect of family commitments cn
pastsecomdary education pursuits.

Irvi suwamary, terminal degree graduates are different from
postseconcary education students on a rnumber of dimensions, while
on mary other dimensicons they are similar. As expected, they sHow
greater invalverent in work, lesser involvement in academics, and
greater family involvement. Social class differences clearly exist.
It seems that most students select their post-hiph school activity
at a relatively young age, and that the collective impact of per-
sonal, parental, and schcol factors is to reinforce those early
decisions. Many of the items analyzed, such as background variables
ari¢ parental resporses, are less amenable to direct policy action. '
However, it seems tinat the major policy implications of this study
are that soame school factors are important, such as teacher
influence, and counld perhaps be altered ta enharce the postsecondary
education pursnits of terminal degree graduates. In addition,
schaonls may wish to provide special atterntion to soame of the catego-
ries of people identified in the analyses above, such as the high
ability, trhose with weak academic pregaration and invelvement, and
those from lower social class backgrournds. The goal is not reces-—
sarily to expand the proporticorn pursuing some form of postsecondary
education, but to make ail high school students more aware of their

cptions as weil as their capabilities and skills.
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Table ). --Educational expectations in 1988 and 1982 by terwinal degree stats and by terminal degree status by SES

Total SES
Low SES Mod SES Hign S5
Educational Expectations Tern PSE Tern PSE Tern psE Ters PSE
Total sample size! 3493 7383 1636 2153 1387 3144 243 17e¢
Any PSE plans - BER (%) 544 9524 45.1  B9.0¢ 57.3  9%5.7s 73.8 979+
Vﬂ.‘itloml - “ (’) &01 150 7' 61-8 25.3' 5‘05 ‘805’ 2300 606.
Soms college - B0 (%) 23.b 17.4¢ 19.2 24.3 .4 19,08 26.9 11,44
4-year college - 88 (X) 14,9 3h. 12 1.9 9.6 13.9 3.4 2k b 3.7
MVim.d m - “ (’) 9o~ 30.8‘ 7-‘ 20.9' 503 a-“ 2508 “c "
Rny PSE plans - 82 (%) 5.6 98, 3+ 43.0 95. 7+ 5.3 9. 1# N1 99, 4
V&iﬁonll - & (’) “506 ‘30 8' %.8 2#.3' “01 ‘6.“ 2309 506.
Sowe coilege - B¢ (%) 4.9 19,64 .8 24, 3¢ 3.7 23.3¢ 27 1.1
4-year college - 82 (%) 17.1 39.8¢ 14.4 35. 1% 16.2 39.5¢ 33.e 43,5
Advanced degree - 82 (%) 7.4 26. 8¢ 6.0 1€.3 6.8 21,28 19.1 38, B+

Expect coll. in 9th gr. (% yes) (80) 25.8 66, 8¢ 22.5 49,0+ 23.9 63.4¢ 49,1 81,9+
Age expect finish educ. (wean) (88)  19.6 21,9+ 19. 4 21,5+ 19.6 el 0.9 22, At

#p .01
iSample sizes can vary for individual classification variables presented in table because of missing values.

2Each iten is followed by the year in which data for that itew was gathered. Terw = terminal degree graduates, PSE
= postsecondary education students. Mod SES = moderate level on SES distribution.
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Tanle 2, --Distribution of educational expectations in 1382 by educational expectations in 1382 for terminal Jegree gravuates arc
postsecondary education students

educational expectations 1339

High School Vocat, less Vocat, College iess  Coliege Finish fcvanced
Educational expectations 1982 graduation than 2yrs, 2 yrs. plus than & yrs, ¢ yrs. alus coilege cegree

Term PSE Term PSE Tern PSE Term PSE Term PSE Term PSE Term PSE ‘
Total sample size 1979 348 462 399 a3t 709 147 17 304 1856 286 2540 78 2163
High school graduation .4 10.3 35.¢ LS 24,4 3.0 277 a3 18,6 2,4 99 .9 8,3 .3
Vocat., less than 2 years 6.7 16,5 16,3  35.4 9.9 13.8 43 12t 53 5.4 L8 L3 g1 N
Vocat., 2 years plus 5.6 16.7 8.7 13.9 17,1 8.8 8.1 14,6 7.4 5.6 1,4 2.0 a2 1.3
Coilege, less than 2 years 3,0 53 1.8 4,8 2.8 .0 5.1 8.2 47 1.5 .2 L7 @ 43
College, 2 years plus 4.5 13.5 4.3 11,9 9.7 .4 11,9 3.9 1.5 3.5 13,8 1.4 137 A5
rinish college 1,9 8.9 4.4 8,0 5.8 2.2 4,3 107 9.1 @&5.6 31.7 85,8 25.6 359
Advanced degree 3 4,5 9 33 .5 47 2.2 1.6 4,4 5.4 5,9 18.9 8.3 .1
Don't know &0 2.4 8.8 28 9 @1 B2 L] B2 54 e BS 188 &

99,2 108,1 10.2 108,80 10,1 (02.@ 120.0 1021 1a2.0 100.0 93.9 9.9 1.0 0.0
Note: Term = terminal degree graduates, PSE = postsecondary education students
1D0es not sum to 108% because of rouncing error.
NOTE: The reader snculd be cautioned that confidence intervals (using siandard errors) were not calculates for this tabie. The sample

sizes for many ceils were extresely small.
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Table 3.~-Educaticnal expectations in 1982 and 1982 by ability level for
terminal degree graduates conly

Educational expectatiors High Otner
Total sample sizel 269 2663
Any PSE plans = 8B2 (%) 77.3 S1.3%

Vocational - 8@ (%) 3.7 55. 7#

Scme college - 8@ (%) 6.5 3.6

4~year college - 8@ (%) c8.2 13. 2%

Advarced degree - B@ (%) 1.6 7. 5%
Any FSE plans - 82 (%) 77.9 46. 7%

Vecational = 82 (%) 23.7 46, 9%

Some college - 82 (%) 31.8 30.2

4-year college - 82 (%) 30. 3 16. 0%

Advanced degree - 82 (%) 14,2 7.2
Expect coll. ir 9th grade (% yes) (8%) S4.@ Z2. 8%
Rge expect finish educ. (mean) (80) 1.3 19. 4%
* p . 21

1Sample sizes can vary for individual classification variables presented in
table because of missing values.

2Each item is followed by the year ir which data for that item were pathered.
Term = terminal degree graduates, PSE = postsecondary education students.
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Table 4.—Background variables, orientations, and significant other variables by terminal degree status and by
terminal dejree status by SES

Total 5E8
Low SER Mod SES High SES
Variable Tera! PSE Ters  PSE Term  PSE Tew  PSE
Total sample size? 3493 7383 1636 2153 1307 3141 X Y /-
Background variabies
Sex (% female) 47.3  53.8¢ 546  60.7¢ 455 5.6+ 3.6 A9.0e
Race (% black) 18.7 112 19 .1 7.2 8.6 6.2 %
(% Hispanic) 11.6 7.64 16,8 169 7.9 7.5 5.0 3.8
S5 (wean)3 - 33 1A -% -9 -1l -2 .88 . 964
RAptitude (mean)? 456  52.6¢ 439 ALTs 46,3  S2.6¢ 49.6 55.7#
# siblings (wean) 3.5 2.9+ 4.0 3.5 3.2 2.8+ 3.2 2.6+
Siblings in college (%X yes) 21.6 36.7¢ 17.2 28,3+ 2.9 33.0+ 3.1 46,64
Handicapped (X yes) 11.1 8.8 8.3 7.7 7.4 6.2 8.4 8.9
Orientations
Fanily (meam)3 025 .ot 622,018 013 010 843 005
Commumity (wean)3 24 015 1 03 008 018 041,008
Locus of control (wean)3 009 g5 -8  .012 -0t g1 038 .03
Self-concept (mean)3/ 5/ LA L006¢ .03 .2 05 906 049 010
Stress £ yes) 6.9 61.7¢ 68,7 8.6 66.7 62.9 £3.4 56. 4
Leisure (X very important) 645  73.5 59.7  68.04 67.8 7.1 64.3  Th.4e
Significant others
Father's influence (X great deal) 29.9  42.0% 5.0 6.4 3.0 8.0 4.3 56,3
Mother's influence (% great deal) 347  47.7# %.7 45T R.3 A5 07 5,10
Courselor's inflnce, (X great deal) 9.8 1.8 13.3 14.8 6.8 11. 12 11.7 7.3
Teacher's influence (% great deai) 12.2 16, ¢ 15.9 19, 2¢ 10.3 16, 2¢ te.e 13.3
Friends' influence (% great deal) 23.5 5.9 2.4 27,0 5.0 4.2 1.0 27

Fath.expct. aft.hi,sch. (% college) 29,3 T4, 3¢ 2.3 S3. o A.8 1.5+ 61.4 89, {»
Moth.expct. aft.hi.sch. (% college) 36,2 az.6¢ 3.4 78.7¢ .9 81.2¢ 67.1 51.7¢

tp 0

Terw = terminal degree graduates, PSE = postsecondary education students
2Sample sizes can vary for individual classification variables presented in
table because of wissing values,

35tandard score with mean of zerc and standard deviation of 1.

AStandard score with mean of 50 and standard deviation of 19,

SThis score is reversed-Lower score is associated with higher self-concept.
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Table 5.--Backpground variables, orientations, and significant cother variables by
ability level and by postsecordary educatior plarns held in 198z,
terminal degree graduates only

Variable Hioh Other Yes Nao
Total sample size& £63 2663 1456 1@a34
Backoround Variables

Sex (% female) 36. 6 43. 8% 43. 3 45,3

Race (% black) 1.5 12. 1% 15.8 6. 7%

(Higparnic) 2.1 1... 9% 12.@ 12. 3

SES (mean) 3 .03 -. 36% -. 20 - 45%

Aptitude (mean)4 €0. 3 44, % 47.2 44, Q%

# siblings (mean) 3.@ 3. 6% 3.5 3.9

Siblirngs in college (% yes) 27.6 cl.e 27.1 18. &%

Handicapped (% yes) 8.6 7.7 1.3 12. 6
Orientatiaons

Family (mean)3 . 009 . 015 . D2 . 028

Cammunity (mear) 3 . Q01 Q14 . Q38 . Q16

Locus of contral (mear) S - Q24 ~. Q03 013 . @27

Self-ccncept (mear)3 5 . 219 . 033 . @37 . 041

Stress (% yes) S9. 6 67. 6 €3. 4 Ge. 5

Leisure (%» very important) €7.3 €3.5 €3. 4 €Q. 3%
Significant Others

Father's influence (% great deal) 30.8 &3.3 3c.5 30.3

Mother's influence (% great deal) c8. 6 24,2 37.9 34.7

Counselor's influence (% great deal) 5.9 3.7 11.7 3.6

Teachers' influence (% great deal) 18. 1 11.3 13.3 11.9

Friends®! influerce (% great deal) c0. 2 4.6 5.2 £1.8

Fath.expect. after hi.sch. (% college) 595.7 Z6. 1% 33.3 18. 1%

Moth. expect. after hi.sch. (% college) €2.@ S4. 1% 47. 3 £29. a%
P
1pSE = postsecondary educatior

28ample sizes can vary for individual classification variables presented in
table because of missing values.

38tandard score with mean of zero and standard deviatiorn of 1.

4gtandard score with mean of S@ and standard deviatiorn of 1.

SThis score is reversed-Lower score is associated witn higher self-concept.
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Table 6. —High school experiences by tevminal degree status and by terwinal degree status by SES

Total SES
Low SES Mod SES High 5£5

Expectations Tersl  PSE Ters  PSE Ters  PSE Term  PSE

Total sample size? 3493 7383 1636 2153 1387 3144 243 1722
Program (% acadesic) 12.8 M, 28 99 33, 5¢ 12.9 48, o4 36.9 65, 1+
{% vocational) 2.0 1.5 M7 2.2 3.7 18.2¢ 19.8 9.3
Coursework - math (¥ years) 1.67 2.24s .99 2.82s 1.65 2. 18% 2,00 2. hE#
~ English (¥ years) a8 2.9%+ 2.a7 2. %+ 2.88 2. 96+ 2.88 3.03#
~ social swudies (¥ years) 2,24 2.3 2. 2! 2.27 2.25 &3 27 2.3
~ science (8 years) 1.38 1,93+ 1.29 1.68% 1.38 1. 86+ 1.66 2. 18+
~ for. lang. (¥ years) Y 1.96# 0 T A5 . 9%6¢ .13 1.35
- vocat. (¥ years) 2.64 219+ 2,65 2.48 3.8 b &3 1.8+
Rewecial English (X) 8,3 24,18 3.9 3.7 41.3 5.2 38.3 17,9
Remecdial smath. (%) 41.3 a7+ 41,6 30, 6% 8,9 23.4s 38,7 16, 8%
6PR a5 2.95¢ &8 2.83¢ 5 2.9 253 3.01+
Homework (% 3 or sore hrs, /wk,) 3.1 53.8¢ R.2 A1, 4 3o 59,2 37.8 63,7+
Courses too hard (% yes) 5.9 44, B¢ 56.2 47, 7% 8537 18 5.3 M, 3
Hard to ad). to sch. routine (X yes) 37,2 5.7 36.5 26.8# 3.8 24,9 42,4 26,3
Interested in school (X yes) 60,9 8.9 £3.3 82, 8¢ 6.0 84,64 S1.1 88.7#
Satis. with educ. (%X true) 64, 1 1.5+ 67.2 £8.4 63.9 78.6% 5.7 64,5+
Abil. to complete coll. (¥ yes) 24,8 60.1# 2.4 8,5 289 5.8 47.9 71.6¢
Extracurr. activs, (wean) 1.7 2.6# 1.9 2.7 2.1 2.9 2.1 3.1s
Delinquency (wean)3 .87 628 .8 .59+ .91 .59+ .91 .69

Pooular (X true) 74,5 80,7# 68.1 75,9+ 78.9 88.1 78.8 84.5
Spec. prograss (meam)? A9 .28# .60 A6 Y .28+ .35 .18

tp .0

Tera = terminal ¢ re .raduates, PSE = postsecondary education students

2Sample sizes zan v-~y vor individual rlassification variables presented in table because of rissing values,

3Delinquency = Sum of oonitive responses (Yes = 1) of items BEOGIA, BB59B, BBAST, BBESIE, and BBOIL. (See definition on
page 1@).

45pec, orograws = Sum of positive responses (Yes = 1) to items BB014A, BBO14B, BBO14C, and BBOI4H. (See definition on page 10)
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Table 7.--High school exoerierces by ability level anre by npostseconcary
ecducation olans heid in 1982, termiral degree graocuates only

—--—__--————___—_____——._._—__—.———_———._.————__.__————————_.—_.———-_—.—.—_—_— -_— -_— -

Ability level FSEl pians in 1982
Experience High Other Yes N
Total sample size& 269 2663 1456 1294
Program (% academic) 37.9 11.8% 18. 4 7. 3%
Fraogram (% voecational) 20. 6 39. a* 29.7 33. 9%
Coursework—math (# years) c.ca 1.62% 1.84 1.53%
Coursewcrk-Englisn (# years) 2. 94 2. 87 c. 92 2. a2
Coursework-social studies (# years) 2.35 2.23 2.27 2. 25
Coursework—science (# years) 2. 02 1.32% 1.5 1.28%
Coursework—-for. lang. (# years) .97 4% .65 . S3%
Coursework-vocat. (# years) 2. 1@ Z. 86+ c.80 2.91
Remedial Ernglish (% yes) ze. 1@ 41.9% 38.5 40.9
Remedial math. (% yes) 16. @ 43, 5% 38.8 44. 3
GPA 2.9a 2. 49% 2.57 2. 49
Homework (3 or more hrs. /wk.) 48.9 &9. 8% 27.4 25. %
Courses too hard (% yes) 34.5 S56. 9% S51.1 S54.3
Hard to adj. to sch. routine (% yes) 35. & 37.1 38. 4 35. @
Interested in scnool (% yes) 71.7 59. 7% 64.7 S57. 1%
Satis. with eduec. (% true) 62.9 63.8 =9.8 71. 9%
Abil. to complete call. (% yes) S57.1 2. 8% 37.2 16. Q%
Extra curr. activs. (mean) c. e 2.0 1.9 1. 6%
Delinquency (mean)<S .8z .35 .93 . 85
Paopular (% true) 79.7 73.8 78.7 71. 4%
Spec. programs (mean) . 24 «S1 . 45 .52

r p .21

ipse = post secondary education

2Sample sizes can vary for individual classification variables presented in
table because of missing values.

38um of positive responses (Yes = 1) of items BEB@E1A, BB@S9R, BEB@S9D, BB@3S5E,
BRR216. (See definition on page 1@.)
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Table 8.—Work values, orientations, and experiences in 1980 by tersinal degree status and by terminal degree

status by SES
Total ’ SES
Low SES Mod SES High SES
Work characteristic in 1989 Ters!  PSE Ters  PSE Term  PSE Ters  PSE
Total sample sized 3493 7383 1635 2153 1307 3 a3 122
Values and orientations
Work orientation (mean)3 825 .ol 014 020 015 .90 046 009
Previous exper, (X very import,) .7 3N.0 37.5 33.e 2.9 3.7 34,4 &.3
Good income (X very import.) 50.6 42,64 51.8 47.1 5.5 a2, 4# 46.9 4.3
Security (X very import.) .17 9.2 56,3 61.4 58.6 97.6 5.5 57.1
imoort./interest. work (X very) 9.6 89,3+ 78.1 86.2¢ 81.2 89.1# 81.@ 91.3#
Autonomy (X very import,) £0.4 6.1 9.4 5.5 61.3 6.2 98.3 65.6
Work with people (X very import.)  66.2 66.8 64.4 68.2 68.6 66.4 6.1 64,0
Work just for money (% yes) .2 5.1 56.6 56.0 5.3 54.2 5.9 %.9

Work more enjoy. than sch, (X yes) 68.1 43.9 4.9 38,9+ 63.5 46,08 61.7 43,48
Work wore import. than sch. (% yes) 23.8 9.3s 19.4 9.7+ 2.1 18.1# .2 7.5
Low hourly wg. aft, hi, sch. ($) k%] 3. 50+ 3.49 3.48 3.9 3. ABs .99 kR
Age expect. start res. Job (wean) 18,5 20.6% 18.5 2.5 18,4 N, 4 19,5 21,3

Experiences in 1980

# hours of work per week (mean) 2.8 19,7# 21.4 19.7¢ 2.4 29,08 22,5 19, 3¢

Work last week (X yes) R.9 58.1# 48,8 51.3 9.5 59.5 6.0 59.9
fge first worked (mean) 14,2 14,1 14.4 14. 4 14,1 14,1 14. 1 14,0
#p .0

1Terw = terminal degree graduates, PSE = postsecondary education students
25ample sizes can vary for individual classification variables presented in
table because of missing values,

35tandard score with mean of zero and standard deviation of 1.
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Table 3. --Work values, cmentations, and exceriences in 1989 by aniiitv level

anc by oostsecondary educaticr: plans in 1382, termirnal derree
graduates only

Ability level FSE! pians ir 193

Work Characteristic Hiph Other Yes N

Total sample size® 269 2663 1456 1294
Work crientaticon (mean)3 -. 203 215 2273 .18
Previous exper. (% very import.) 24. 4 36. 1% 37.9 34,6
Good income (% very import.) 35. 4 SZ. &% 51.9 49,7
Security (% very impenrt. ) 63.1 58.1 60.8 54. 8
Import. /interest. wk. (% very import.) 88.3 79. 1% 81.3 77.8
Autonomy (% very import.) =8.7 €6@a.3 63.5 S3.
Wk. with pecple (% very import.) 59.6 67. ax €7.3 63.6
Wk. Just for money (% yes) 53.3 54.8 53.1 S6. 6
Wk. more enjoy. than sch. (% yes) 54.8 6a.5 58.9 6. @
Wk. more import. than sch. (% yes) 15. 2 24. 4% 2e. 7 27.8
Lowest howrly wape after hi. sch. ($) 3. 5& 3. 55 3. 6@ S. G
Age expect start reg. job (mean) 13.3 18. 4 i3.@a 18.1%

Experiences
# hours of work per week (mean) 13.6 SiZe 19 22. 9 o2. @
Work lost week (% yes) 58.5 54,1 S5&.1 54.6
Age first wocrked (mear) 135.6 14, 3% 14.1 14,3

* p .1

lpSE = postsecordary education

ESample sizes can vary for individual classificaticn variables presented in
table because of missing values.
38t andard score with mean of zero and standarc deviaticorn of 1.

87

39




Table 1@.~--Type of wark performed while in high school by terminal degree statusg
{percent ages)

Degree Status

Type of work in high school Term PSE

W
>
W0
W

Total samples size 7383
Not worked for pay

Lawn work/ocdd Jobs
Waiter/waitress
Babysitting

Farm work

Factory worker

Skilled trade

Other manual labor
Store clerk/salesperson
Office/clerical
Hospital/health

Other

Pt
Pt

Pt
Pt
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Note: Term = terminal degree students, PSE = postsecondary education students

1Dces not sum to 100.0% because of rounding error.

Note: The reader should be cautioned that confidence intervals (using standard
errors) were not calculated for this table.
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Table 11.--Occupatiocral aspiraticons in 1980 by terminal deoree status ard by
terminal deogree status by sex (percentapes)

Total Sex

Dccupation rale Female

Terml PSE Term FSE Term e
Total sample size 3493 7283 1741 3264 17L& 4119
Clerical 13.7 7.8 1.5 ] 27.3 13.1
Craftsman 15.9 4.6 29. & 8.9 «9 i1.a
Farmer/laborer 7.8 2.5 13.7 4.6 1.3 .8
Homemaker S. 4 1.7 .2 -2 11.1 3.1
Manager/administrator 5.6 7.5 5.9 8.3 5.2 6.8
Military 3.2 .9 4.2 1.5 2.1 - 4
Operative 5.9 1.2 8.3 2.1 2.4 -3
Professional 1 (nurse, etec.) 14.8 33.8 11.7 31.7 i8.2 35. 4
Professional 2 (M.D., etc.) 3.8 1.5 3.8 18.@ 3.8 15.3
Proprietor/owner 4.3 3.2 4.9 4.4 3.7 2.1
Protective service 2.8 1.5 4.0 2.3 1.4 .8
Sales 1.8 1-8 1-2 Eui 2-5 1-5
School teacher 2.0 4.9 -6 .1 3.9 7.2
Service 5.0 3.1 3 .6 12.@ 5.2
Technical 8.9 9.5 12. 4 12. 4 6.5 Z.1

10@. 1= 100.5 12@. 1 99.9 99.9 10@0.3
1Term = terminal degree graduates, PSE = postsecorndary education students

2Does not sum to 100.@% because of rounding error.
NOTE: The reader should be cautioned that confidence intervals (using standard
errors) were not calculated for this table.




Table 12.—High school characteristics by terwinal degree status and by terminal degree status by SES

Total
Low SES Mod S£S High S=5
Characteristic Ters! pSE Ters PSE Ters  PSE Tern PSE
Total sample sized 3493 7383 1636 2153 137 3M 3 12
Fros student guestionnaire
Ouality of instruct. (% good/exc.) 52.8 66. 3¢ 47.6 5. 6¢ 9.9 66, 18 62.6 72,9
Teacher interest (X good/exc.) 47.9 59.7+ 48.5 51.8 47.8 58,9 47.3 65,9+
Don't feel safe (X true) 11.8 6. 4t 13.1 7.48 10.5 6. 48 2.2 5.2
Nore emph.-acad. (X agree) 65.0 67.4 66.7 1.4 63.6 68.1 65.7 65.3
More emph. -vocat. (X agree) 76.5 63.6% 8.2 7.9 76.2 635.6% 62.8 53.6
Insuffic. work exper. (%X agree) 62.6 3. 3 64.6 61.@ 63.8 55, 3 5.1 Si.7
Ed. couns. orovided (X agree) 9.6 £5. 04 6.9 68.1 5.8 635.2¢ 5i.6 . !
Employ. couns. provided (X agree) 58,3 38,5+ 9.5 49.9 47.8 39. 04 36. 4 30.3
From school questionnaire
School size (mean) 1,255.8 1,350.9 1,154.6 1,390.9¢ 1,243.7 11,3842 1,398.6 1,300.4
Avg, daily atten. (mean' 91.6 91.9 9.2 9.4 9.9 9%.0 9.0 9.8
X grads in coll. (wean' .7 Sl.e¢ 38.7 43,48 4.7 48,1+ Si.7 58,9+
X dropout (mean) 9.8 8.1¢ 18.5 1.7 8.9 8.1 8.9 6. 3¢
Work exper./occ, training (% yes)  85.0 6e.1¢ 82.e 9.7 85.6 8.2+ 89.8 82.9¢
# counselors (mean) 3.7 4,08 3.3 3.8 3.7 3.8 4.3 4.5
Per pupil axpen. (sean) 1,491.2 1,643.9 1,430.8 1,514.2 1,559.2 1,986.7 1,551.1 1,765.2
Dejincuency index (wean) 17.9 16.7 17.0 17.4 16.8 16.6 16.8 16.1
Tyoe (% publin) 9.2 87.0¢ 9.2 9.2 %.7 88.7¢ 87.8 81.@
Nuwper of rules (wean)3 3.5 3.4 3.7 3.48 3.4 3.5 3.5 3.3
tp .0
1tere = termnal degree graduates, PSE = postsecondary education students
25amole sizes can vaiy for individual classification variables presentec ir
tabie because o’ missing values.
3Number of rales = Sum of FS26C - FS251 (Yes = 1). (See definition on page 11.)
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Table 13.--High sonoo: cnaracterisiics Hv AL LAt L wVEs NG Dy DU TG g R
ecucation plars helc v L2823, termiral cecree oracuabes oy
) : Y

Rbitity leve. FEE- plans in 19BE
Cheracteristic high Other Yes Nz
'Total sample sized 2ED EEES L, L
From studert cuestiormaire
Quality of instruct. (% good/excell.) 7ia. 8 91, 0% 8.5 P
Teacher interest (4 pood/excel.) Sé. 1 46. 6 5. = SE.3
Don't feel safe (% true) 4.9 11.9% ii.@ it.d
More emph.-acad. (% agree) 59,5 65. 1 £5. 4 &4, %
Yore emdh. —vocat. (% agroee) 7R, E 77 77,0 75.0
Insuffic. work exner. (% acree) oS. 8 3. I 2.6 £ 3
=d. couns. provided (% agree) T & 7. 4 ST 3 e B
Enpioy. coums. provided (% apree) 25. 3 1. 8% 43,3 =5.6
From school guesticornaire
School size (mearn 1283, 6 14187.7 Ly 354, 2 PR - SRS
Avp. daily atternc. (mean) 9&. 1 51.7 1.2 52, 1%
% grads in college (mean) 46. 3 af. 9 Lok, 7 32, %
% draopout (mean) 7.8 2.6 0.2 3.4
work exper. /oce. training (% ves) 83.8 84.8 8. o B4, 9
# counselors (mean) 4. 3.5 4,2 3. &%
Per punil exnen. (mean) 1,529, 4 1, SRS Ly 450, & el 4
Delirnguercy index (mean) 16. 4 6.7 i7.3 i6.6%
Type (% oublic) 9a.7 94,8 G93. & H57.6%
Number of rules (mear)< 3.5 3.4 3.5 3.6

* p W1
lpsE = postsecordary education
QSamole sizes can vary for individual classification variables oresented in

table because of missing values.
Standard score with mean of zero and standard deviati-n of 1.
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Table 14.—Parent respunses by terminal degree status and by terwinal degree status by SES

Total 8=s
Low SES Mod SES High SES

Responses Teru! PSE Ters PSE Tern PSE Terw PSE
Total sasple size TS 1684 22 293 178 a7 33 24
Satis. with ecue, (X very) 30.8 4L, 9% 39.4 48,4 6.2 42,14 21,1 3.2
Ed. asp. for child (£ 2 yr. coll.+)  37.2 83.3¢ 3.5 74,64 36.9 8l.0+ 70.9 9.5
Chiid is a hard worker (% yes) 5.2 S7.e B.1 64.5 5.3 58.1 46. 4 2.2
Parent's infl. on plans (% gt. deal) 23.7 39,14 6.1 41.5 2.5 36, 3¢ 6.1 42,5
Talk about plans (% great deal) 63.8 75.6¢ 53.8 72.6¢ 68.3 76.9 76.3 5.4
reel about child's activ. (% approve) 64.9 89,4¢ 5.8 88.8¢ 64,2 B86. 9% 67.5 92.4
$ for future ecuc, (% $3,000+) 23.5 49, 5¢ .0 15.4 24,7 33.9 27.5 5.1
Feel abt. own educ. (% not enough) 4.6 67.8 88.7 8.2 3.6 7.6 53.3 45.1
4 gepencents (mean) 2.6 2.7 2.6 2.6 2.5 2.6 2.9 2.9
Single parent family (% yes) 19.5 19.0 29.8 3.1 13.@ 17.7 6.5 11.3

tp .0

17ern = terminai degree graduates, PSE = postsecondary education students
sanole sizes can vary for individual classification variables presented in
tab.e because of missing values.

92

EL AVA VSO 1250 104




Tanle 15.—=larent ressornses by anhilit leve .
Yy

neld in 198&, *ermimal decree oracduates crnilv

anc bv omostoecondary education

plans

Abil
Hirin

s+

PR

level
Cther

Total sample sizes

Satis. with educ. (% very)

£c. asa. for cnild (%4 & yr. coll.+)

Chilc is a hard worker (% yes)

5
Parernt’s infl. on nlans (% great deal)

Talie about 2lars (% creat deal)

Feel about cn:1ld’s activ. (% apnrave)
% for future educ. (% $3,.221 or more!
Feel abt. own educ. (% rnot encugh)

# depencernts (mear)
Single parent family (%X yes)

3@, 2
9. 6
S9. 4
Z6. &
7.7
€5.7
3R.7
76.@
2.7

s, 7

*

PLDEW

A& [

lpSE = postsecondary educatian

“Sample sizes can vary for individual classification varianles oresented in

tanie because of missinp vaiues.

O

ERIC

Aruitoxt provided by Eic:
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Tabie 16.—work experience since hich school graduation by terwinal degree status and by terminal degree status by SES

Total 555
Low SES Mod SES High SE5
Zxoerience Tern! P8E Term  PSE Term  PSE Ters  PSE
Tota: sample sized 3493 7383 1636 2153 1387 34 243 1722
Or--02 trazming (X yes' 16.! E.b% 14,1 8.9 18,9 3.7+ 13.3 6.9
3 of jobs (mean) 1.8 2.0 1.6 1.8¢ 1.9 2.0 1.7 g.1*
» hrs, oer week (wean) &2.€ 33,9 41,0 34.0 42,9 34,28 4.2 33,28
Hourly wage (mean) 5.18 4,87+ 4,95 4.9 5.28 4. 724 5.9 5. 00+
Emaioyeo (% yes) 758 BAle 9.4 641 B2.1 8.4 7.2 S
# wontns unema. (mear) 2.1 2.1 2.7 2.7 1.9 2.1 1.7 1.7
Current/last job
- more en)oy. than sch, (% yes) 62.9 M, 7 59.6 48, 3+ 62.3 4.4+ 54.4 39.0¢
- encour. DC. wk. had. (% yes) 87.4 84, 4% 8a.3 87.3 88.5 84,7 19.6 83.6
- satis. w/wk. condits. (% very) 25.5 32.6# 2.9 8.2+ 2.8 30.0 26.4 37.9+
- satis. w/onp. promot. (% very) 2.7 18.8 18.¢ 171 26.3 16, 8¢ 16.5 19.0
- satis.w/ono.devel.skill (% very) 32.8 9.9 21.9 0.5 3.5 .2 30.6 29.9
- work w/things (X great geal) 9.2 8,78 47.0 8.7 5.4 M5 49.9 43.4
- doing paperwork (X great deal) 24,6 25.8 5.4 2.2 25.4 25.8 27.8 2.6
- work w/10eas {x creat oea.) 3.9 22,2 26.0 2.8 3.6 22, b¢ 27.1 .3
= work w/oeobie (% great deal) 63.9 7144 63.3 £9.7 64.8 72.1% 66.2 0.4
2 L0

Ters = terminal oegree praduates, PSE = postsecondary educatior students
28amaie sizes can vary for individual classification variadles gresented in
taole because of missing values.
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Table 17.-~Work exoeriernces sirce QA sl srranuab Lowr Dy ey e b AT AR EN
status by sex

Bex
Maie Female

Exoerierce Terml FSE Term FGE
Te* 11 sample sized 1741 3264 17sE 4119
On—job training (%4 yes) 15. & 7. 5% 17.@ 3.E%
# of 1obs (mean) 1.8 S Bn 2 & D%
# hrs. ner week (mean) 45,5 25. 6% 8.9 i, hw
Hourly wapge (mean) 5.57 5. 13 4. €8 ho£3
Employed (% yes) 84. 2 63. 7% &E. 3 €4.5
# months uremp. (mean) 1.7 c.@ = 7 Ze o

Current/last job
-more enjoy. thanm sch., (4 yes) €£5.1 45, D% &%, 2 G4, 5w
—erncour. pd. wk. hab. ((% yes) 86. 6 8. 3% 88. 4 8e. =
-satis. w/wk. condits. (% very) c1.7 32.8% 9. 8 4.2
-satis. w/cop. oramot. (% very) 23.6 19, 4% =1.7 16, 9%
—-satis. w/opo. devel. sikill (%4 very) 3.9 8. 4% 22.8 31.&
-work w/things (%4 great deal) SE.7 47. 1% 4g. 6 38.9
—doing paperwork (% great deal) 14.4 15. 4 36. @ 24.7
—work w/ideas (% great deal) 3. 4 4. 4 7.1 . 4%
-work w/peocple (%4 great deal) 55. 4 €a. 2 3.6 82, 9%

* p . a1

1Term = terminal degree graduates, FSE = postsecondary education students

hSample sizes can vary for 1nd1v1dua1 class1f1cat1un variables oreserntea in
table because of missing values.
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Table 1&.--Worn experiences since nigh schaoi gracuation by aaility leve: ang
Dy oostsecovcary ecucations plans heid im 1288, tevmirncil cesrea
graduates only

Qoility level SGED mlanms in L3982
Experierice FHiph OLter Yec e
Total sample sized =96 ZR63 145¢ la34
On—2ob training (% yes) iG.9 6.8 19.1 16. 6
# of j1obs (mean) 1.93 1.7@ i.84 1.64%
# hrs. oer week (mean) 43.8 41.7 42,9 43, 2
Hourly wage (mean) S. 06 S. 16 S. 31 S. 2
Empiloyee (% yes) Bz. & 735.6 76.8 74.9
# morntns unemo. (mean) 1.7 2. 2 .1 2.2
Current/last job
—more 2njoy. than sen. (% yes) 6.7 3. & 54.9 €8. 6%
—encour. cd. wk. hab. (4 yes) 88.8 87.6 87. & £8. 4
-satis. w/wk. condts. (% very) 36. 1 £5.8 26. 1 cE. 8
—satis. w/opp. promot. (% very) 5. 7 =1.9 Si. 1 &9, 7
—satis. w/oop. devel. skill (%very) 38.8 3la b 36. 2 33.7
—work w/thincs (% oreat deal) 493, 3 83, 4 48. % S51.93
—doirng paoer wark (% great deal) 33.1 =5, 4 7.4 19.7%
—work w/ideas (% pgreat deal) 6.9 =8.9 2.3 3*.u
—work w/pecple (% great deal) cedi. & E4. 4 E7.7 9.
* p .21

lpge = pastsecandary education
I--Sam;:vle» sizes can vary for individual classification varianles oreserter in
table because of missing values.
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Tadble 19.--Occubation in 1982 Uy terminal degree status and by termina: degree
status by sex (percentapes)

Total Sex

Occupation Male Femalwe

Terml PSE Term FPSE Term HSE
Total sample size 3493 7383 1741 3264 1752 4119 |
Professional /managerial 3.9 6.3 4.9 8.3 2.7 4.7
“1“ 5.9 10.“ 4. 1 9.6 B.e 11. 1
Cleriscal 2.1 32.1 5.9 15. 9 43.5 4%5.6
Craftaman 18.7 7.8 29. 4 15. 4 4.7 1.7
Operative 17.7 6. 4 ego.7 10. 6 13.8 3.0
Laborer/farmer 14.0 9.3 23.1 18. 0 1.9 2.3
Service 12:.2 2.7 18,9 5. 8 == PR 31.6

100.0 100.0 100,12 100. 2 100.1 100. @

1Term = terminal degpree graduates, PSE = postsecondary education students
8Does not sum to 100.0% because of rounding error.

NOTE: The reader should be cautioned that confident intervals (using standard
errors) were not calculated for this table.
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Table 20, —Fanily sxpectations in 1980 and experiences in 1982 by tersiral degree status and by tersinal status by 565

Total SES
Low SES Mod SES High SES
Expectat ion/Exoerience Tors! PSE Ters  PSE Ters  P5E Ters  PSE
Total sanple sized 493 7383 1635 2153 1307 3 a3 1z
cxoectations (1989)
Age exomct get married (mean) 2.1 23. 5 219 23.1¢ 2.1 e3.1s 2.9 24, 18

Age expect have 1st child (wean) 20 B4 a5 aaAmn 2.1 25.1¢ 24,8 261+
Age expect live own ha/apt (wean)  19.8 el.2¢ 19.9 1.0 19.7 2. 14 28,3 el. 44

Experiences (1982)

Marital status (% married) 2.9 5.9+ 23.3 10.1# 2.8 6.0 16.7 3.9

Deperdency (% yes) 2.7 61.0¢ 249 46, 3¢ 2.5 57. is .4 B

Have kids (% yes) 11.9 3. 15.3 6.7 92 2.9 6.8 1.7

Expected # kids (mean) 2.2 2. 44 a2 2.3 2.3 2. 4 2.3 2.4

Spouse smployed (% yes) 9.1 69.3 67.7 62.3 68.8 n.3 82.5 n.e

Soouse in college (% yes) 2.1 12,9 2.3 3.5 3.3 13.8¢ 1.2 27. s
tp M

17ern = terwinal degree graduates, PSE = postsecondary education students
2Samole sizes can vary for individual classification variables presented in
table because of missing values,
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Table 21.--Family expectations in 1980 and experiences in 1982 by terniral degree
status by sex

Sex
Male Female

Expectation/Experierce Terml FSE Term FSE
Tota} sample sizeZ 1741 3264 1752 4119
Expectations (1980)

Age expect get married (mean) 23. 1 24. 1% 21.3 £2. I

Rge expect have 1st child (mean) 4.7 29. 9% 3.3 24.9%

Age expect live own nm/apt (mear) 20. 2 £l.5» 139.5 29, 9%
Experiences (1982)

Marital status (%X married) 13.4 3. 8% 31.5 7.6%

Dependency (%X yes) £8.6 6i,8% 26.6 €. 2n

Have kids (% yes) 6.2 2. 5% 19.7 3. 7%

Expected # kids (mean) 2.2 2.3 2.3 . o

Spouse employed (% yes) 44,7 53. 2 8.3 75.8

Spouse in college (% yes) 1.7 13.6 2.3 12, 7%
* p .01

1Term = terminal degree graduates, PSE = postsecondary education students
2Sample sizes can vary for individual classification variables presentea in
table because of missing values.
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Taple ce.--Family expectations in 1982 and experiences in 1982 by ability level
and by postsecondary education plans held in 1982, terminal degree
praduates only

Abi1iity level PSE!l p.ans in 1982
Expectation/Experierce Hinh Other Yes Ne
Total sample size& 269 2663 1456 1294
Expectations (198Q)
Aoe expect get married (mean) 2.8 2. O ee.7 e1.7+#
Ace expect have ist child (mear) 24.8 23. 9 c4. 4 23. 6%
Rge exoect live own home/apt. (mean) 2e.2 19.8 ca. i 15. 6+
Experierices (1982)
Marital status (% married) 14,5 1.5 18.1 7. 0%
Depericericy (% yes) 6.1 38.6 e9.2 c6. 4
Have kids (% yes) 8.1 11.5 11.9 i2.5
Expected # kids (mean) 2.6 2. 2% 2.3 2.2
Socuse employed (% yes) 49.9 70.0 68.8 £9.5
Spouse in college (% yes) 2.0 3. 1% 4.5 .9

l16SE = postsecordary educatior
€3ample sizes can vary for individual classification variables preserted in
table because of missing values.
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